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ABSTRACT 
This study explores how Grade 9 learners can engage in career exploration 
through group creative and expressive arts activities. This study focuses on the 
experiences of a Grade 9 Life Orientation class as they engage in creating their 
own identity newspapers. The objective of this was to enable the learners to 
explore their personalities, values, interests and talents with the facilitation of the 
Life Orientation educator, and to identify possible career paths that would 
subsequently influence their subject choice. Framed by the sociocultural theory a 
case study format was used as research design, with 27 Grade 9 participants and 
one educator selected purposively. The data was collected by means of 
observations with field notes, informal interviews, open-ended interviews, a focus 
group and artefacts created during career exploration day. Data was analysed 
through means of thematic content analysis. A constructivist-interpretivist 
paradigm allowed me to consider the multiple and socially co-constructed realities 
of the participants from which five themes emerged: (1) working freely within 
structure; (2) group interaction; (3) sensory involvement; (4) engaging activities; 
and (5) identity exploration pertaining to possible career paths. It was found that 
Grade 9 learners can engage in career exploration through group creative and 
expressive arts activities as participants were able to actively engage, by 
themselves as well as with each other, in their meaning-making process. This 
allowed for them to gain a deeper knowledge of their personalities, values, 
interests and talents as possible influences on future career decisions.  
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1.1  INTRODUCTION 
Chapter 1 provides the background for this study of how possible career paths can 
be explored through the implementation of creative and expressive arts activities 
in a South African Grade 9 classroom context. An explanation of the study, and 
statement of the problem, linked to the research question as well as what the 
study set out to achieve, is explained. The research paradigm, design and 
methodology are also clarified in a summarised version. This chapter will further 
refer to trustworthiness as well as provide an outline of the ethical considerations. 
 
1.2  BACKGROUND TO THE STUDY 
Career exploration is a process that focuses on the integration of an individual’s 
interests, abilities and goals within the field of vocational development (Savickas, 
2003). The ability to make a career choice is vital in a country that is challenged by 
socio-economic factors such as unemployment and poverty, as career decision-
making skills will equip the individual to identify these and create opportunities in 
his/her chosen field (Stead & Watson, 2006). It has predominantly been a 
quantitative process, marked by the use of media, such as psychometric tests, 
work sheets and computer programmes (Maree, Bester, Lubbe & Beck, 2001). 
Many of the tests, however, are not standardised for the South African context 
(Maree, 2011) and are often unavailable in the client’s first language (Maree et al., 
2001). A further challenge regarding the quantitative approach to career 
exploration is that these assessments can often only be administered by 
psychologists, counsellors and psychometrists (Health Professional Council of 
South Africa [HPCSA], 2010).  
In a study to determine the ratio of educational psychologists to learners in 
different countries it was found that in South Africa there is one for every 6,687 
learners (Jimerson, Stewart, Skokut, Cardenas & Malone, 2008), whilst Pillay 
(2011) has found that the majority of schools serving diverse populations do not 
have access to school counsellors or psychologists, and recommends mass 
intervention strategies be implemented to address the psychological needs of the 
majority (Pillay, 2003). According to Maree (2010), the one-on-one counselling 
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process is not viable in African countries and there is a desperate need for a 
methodology that could assist a large number of citizens. Akhurst and Mkhize 
(2006) argue that career exploration should play a much more central role in 
educational settings and that the foundations of career knowledge should already 
be laid in schools.  
In an effort to create developmental opportunities for a larger number of learners, 
Life Orientation as a learning area was implemented as a compulsory subject for 
all learners from Grade 7 to Grade 12 (Department of Education (DoE), 2002). 
The subject specifically focuses on the personal, social, physical and career 
development of learners (DoE, 2003), and therefore aims to equip learners to be 
able to live successful lives in a rapidly changing society (DoE, 2003). Educators, 
however, believed they lacked the expertise in presenting certain topics in the Life 
Orientation curriculum, especially pertaining to career exploration (Ebersöhn, 
2003). This poses a serious problem as adequate career exploration is especially 
important when career decisions such as subject choice need to be made. 
Prinsloo (2007), van Deventer (2007) and Magano (2011) recommend that Life 
Orientation educators receive additional training in order to adequately present the 
different aspects of the curriculum.  
 
1.3 RATIONALE FOR RESEARCH 
According to Maree (2011), a postmodern approach which allows creative and 
qualitative intervention strategies to be used in career exploration is more 
appropriate in the South African context. A postmodern approach entails a 
movement towards co-construction of the client’s life story, in which personal 
aspects, cultural context, relationships and meaning-making of life events are 
explored (Watson & Kuit, 2007). It is an approach that allows creative processes 
that support the diverse South African context, as creative discovery has the ability 
to transcend cultural differences (Simons & Hicks, 2006).  
Previous research (Claassen, 2011; Lamprecht, 2003; Maree, 2010a; Maree, 
Ebersöhn & Biagione-Cerone, 2010) has shown the value of more qualitative and 
creative approaches to career exploration through the use of methods such as 
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narratives, collages, timelines and card-sorting. These studies, however, focussed 
on the one-to-one counselling model between the therapist and the client. In her 
study, Claasen (2011) also recommended that future studies be conducted in 
which creative and expressive arts activities would be used in the facilitation of 
career exploration. Maree and Molepo (2007) were involved in a study in which a 
team of researchers also used a qualitative approach to career exploration in the 
school environment. They addressed the need to change the one-to-one 
counselling model and implemented group interventions, but the researchers were 
still in charge of facilitating the process. In a study by Maree and Pienaar (2009), 
narrative arts activities were applied in a Grade 9 group context. The aim of that 
research was, however, to explore the impact on self-concept development of the 
learners and was not specifically linked to career exploration.  
In this research the focus was on qualitative and creative approaches to career 
exploration in the Grade 9 Life Orientation class. As educators do not necessarily 
have the qualifications to perform quantitative assessments, and quantitative 
assessments are not necessarily standardised for the South African context, the 
study focussed on the implementation of creative and expressive arts activities as 
qualitative means for career exploration in a school classroom context. The 
educator-participant fulfilled a facilitating role while the learner-participants were 
seen as experts on their own lives. The potential benefit from this approach is that 
more learners could be exposed to a form of career exploration while participating 
in fun career development techniques. Furthermore, the perspective leads to a 
shared responsibility for information gathering, knowledge and decision-making 
between the educator and the learners. 
Through this process of creative discovery learners have the opportunity to 
examine their passions and habitual responses (Pavlovich & Krahnke, 2008) and 
express their inner and outer realities, which can subsequently enhance their self-
image (Simons & Hicks, 2006). According to Fritz and Beekman (2007), career 
activities which allow active participation from learners will promote emotional 
engagement as well as self-exploration. This is important, as individuals who have 
in-depth knowledge of themselves regarding their potential and limitations are 
better equipped to make accountable career choices (Lamprecht, 2002). 
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1.4  THEORETICAL FRAMEWORK 
This study is framed by a Glăveanu’s (2010b) sociocultural framework, which 
posits that creativity is a process connected to previous knowledge and cultural 
repertoires (Glaveanu, 2010b). Through cultural engagement, social interaction 
and processes of education, individuals acquire the ability to make sense of 
objects or situations they encounter. This is important in career exploration since 
the learners will have the opportunity to interpret their own lives, personal needs 
and identify possible career paths (Maree et al. 2001). Chapter Two will provide a 
more in-depth discussion on the sociocultural framework.  
 
1.5  CONCEPT CLARIFICATION 
It is important here to clarify the key terms used in this study as they were 
understood and used by the researcher in relation to the topic. 
 
1.5.1  Career exploration 
The term ‘career exploration’ is used throughout this study as it focusses on 
learners creatively exploring aspects of themselves that could influence their 
future career decisions. Working from a postmodern perspective I subscribe to the 
notion that the learners are experts in their own lives and should be empowered to 
explore career fields in order to make informed decisions on their subject choice 
(Maree, 2010b).  
 
1.5.2 Creative and expressive arts activities 
For the purpose of this study the term ‘creative and expressive arts activities’ will 
be used as it does not focus on therapeutic practices and an educator will be 
facilitating the process. According to Malchiodi (2005), it refers to the use of media 
such as art, music, writing, movement and play in order to express oneself. The 
focus is on the process of creative discovery opposed to the final product created. 
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Through their use one loses the tendency to frame the world in familiar ways, 
make sense of experiences or build self-esteem and confidence (Simon & Hicks, 
2006) 
 
1.6  RESEARCH QUESTION AND AIMS 
This study aimed to contribute to the body of knowledge of career psychology, 
hence the research question is:  
• How can Grade 9 learners engage in career exploration through group 
creative and expressive arts activities? 
The research aimed to engage Grade 9 learners in creative and expressive arts 
activities focusing on career exploration, thus enabling them to explore their 
values, interests, personality and goals through creative expressive engagement 
in the classroom. It included reflective writing, collages, compilation of lifelines and 
drawings (Fritz & Beekman, 2007; McIlveen & Patton, 2007). The learner-
participants used these creative activities and created their own individual 
newspaper about themselves. The educator-participant facilitated the process 
throughout the day and assisted them in identifying recurring themes, values and 
interests that could influence possible career paths. The educator-participant then 
facilitated the process of combining the information into a narrative that every 
learner-participant created and which served as the front page of their 
newspapers. After the completion of the activities the learner-participants had an 
opportunity to reflect on the activities and their experience. This process was 
followed in order to provide guidelines to educators, counsellors and psychologists 
who wish to engage in career exploration using group creative and expressive arts 
activities.  
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1.7   RESEARCH PARADIGM, APPROACH, DESIGN AND METHODOLOGY 
The study was framed within a constructivist-interpretivist paradigm as I 
considered the multiple and socially co-constructed realities of the participants. 
This aligned with the theoretical framework as sociocultural theory that posits 
meaning as being created through social interaction. Considering the 
constructivist-interpretivist paradigm the researcher-participant relationship leads 
to discovered meaning and the expression of experience (Ponterotto, 2010).  
The research was based on a qualitative approach as I observed the freedom and 
natural development of the career exploration process and gained in-depth 
understanding of the experience of the participants (Gerring, 2004; Henning, van 
Rensburg & Smit, 2004). This approach enabled me to explore the experiences of 
the participants, considering their social and cultural contexts (Nieuwenhuis, 
2007a). 
As this was a case of a career exploration in which learners used creative and 
expressive arts activities in the classroom context to create their own individual 
newspapers, a case study design enabled me to gain in-depth understanding of 
the meaning created by them during the activities (Henning et al., 2004). Creswell, 
Hanson, Clark and Morales (2010) write that case study research builds a 
contextual understanding of the case, for this study an investigation into career 
exploration through creative activities in the classroom context. The research 
process will be discussed in greater depth in Chapter three.  
 
1.7.1  Participants 
Through purposive sampling (Maree & Pietersen, 2007), 27 Grade 9 learners were 
invited to participate as they were in the process of making subject choices and 
considering their possible career paths. Choosing subjects in Grade 9 is often the 
first concrete decision-making process that learners go through that could have an 
impact on their future career paths. During the research the educator was also 
deemed a participant through having to facilitate the career exploration process.  
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1.7.2  Data collection 
The process commenced over a Life Orientation career workshop facilitated by the 
educator-participant. Learner-participants were actively involved in constructing 
their own career paths using various creative and expressive arts activities. Three 
sets of data (see Figure 1.1, below) were collected, which entailed observations, 
interviews and artefacts. The observations were documented as field notes and 
included video recordings of the day as participants engaged in the activities and 
artefacts. Because the informal interviews during the career exploration day were 
of a spontaneous nature but scattered throughout the day, transcriptions were not 
practically possible and thus were integrated in observation notes.  
A semi-structured follow-up focus group interview was scheduled in which we 
discussed the experiences of the process, and I involved the educator-participant 
through an individual open-ended interview. Through these interviews I gained 
greater in-depth understanding that assisted me in answering my research 
question. Both the focus group and individual interview were video-recorded in 
order to assist me in the transcription process. Active engagement with the 
datasets enabled me to develop thick descriptions of how Grade 9 learners could 
engage in career exploration with the use of group creative and expressive arts 
activities.   
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Figure 1.1: Diagram depicting data sets used, how it was documented and focus 
 
1.7.3  Data analysis 
The interview with the educator-participant as well as a focus group discussion 
with the learner-participants were audio recorded and used for data and 
verification purposes (Maree & Van der Westhuizen, 2009). All interviews were 
transcribed and along with data from the artefacts and observation field notes 
were analysed using thematic-content analysis (Mouton, 2001). This was done in 
order to identify recurring themes which addressed the question pertaining to how 
Grade 9 learners can be engaged in career exploration through group creative 
and expressive arts activities. 
 
 
Data set 1
• Observations
• Field notes
• Video recordings
• Taking note of 
participant 
behaviour on 
individual as well as 
interaction level
• Active engagement 
with creative arts 
materials while 
creating the 
newspaper
Data set 2
• Interviews
• Informal interviews
• Open ended 
interview: educator-
participant
• Focus group: 
learner-participants
• Video recorded and 
transcribed verbatim
• Exploring individual 
and group 
experience of the 
career exploration 
day
• Exploring 
experience of 
creative 
engagement by 
participants
Date set 3
• Artefacts
• Identity newspapers 
created by 
participants
• Photographs
• Explore what 
materials 
participants 
engaged in
• Explore how 
participants 
expressed
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1.8 TRUSTWORTHINESS 
Trustworthiness was established by adhering to credibility, dependability, 
confirmability and transferability, also including multiple data collection methods 
(Nieuwenhuis, 2007b). Data from the interviews, observations and career 
exploration artefacts was triangulated and consolidated with literature (Flick, 
1999), thus decreasing the chances of association and bias (Maree & van der 
Westhuizen, 2007) and increasing the trustworthiness of the findings.  
Credibility was ensured by involving the participants to validate that they agreed 
with the findings and interpretation of their experiences (Gray, 2009). 
Transferability was optimised by in-depth descriptions of the participants, the 
context and their experiences so as to optimise replication in similar contexts. By 
systematically structuring data collection and engaging with an audit trail the 
dependability of the study was increased (Morrow, 2005) and confirmability was 
obtained by having continuous supervision throughout the research. I also 
arranged a contact session with two colleagues after the completion of the data 
analysis in which we discussed the findings. All of this was done in order to ensure 
that the findings represented the participants’ multi-dimensional experiences and 
not only my own perspectives (Shenton, 2004). Working from a constructivist-
interpretivist paradigm that takes into account the multiple perspectives of the 
participants I aimed to crystallise the data in order to add to the depth of my 
understanding of the research question (Nieuwenhuis, 2007b).  
 
1.9   ETHICAL CONSIDERATIONS AND STRUCTURES 
In an article written by Guillemin and Gillam (2004) the concept of ethics in 
research is divided into two dimensions, namely ‘procedural ethics’ and ‘ethics in 
practice’. This focusses on the procedural steps that need to be followed, following 
the necessary clearance. The study required written consent from the Higher 
Degrees and Ethics Committees (Addendum A) at the University, with clear 
guidelines for executing research studies. Further permission was obtained from 
the DoE (Addendum B) as the study would be executed at a government school 
during school hours and permission from the principal (Addendum C) was also 
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obtained. Learner-participants gave informed assent as they were all 14-15 years 
of age while their parents/caregivers as well as the educator-participant gave 
informed consent (Addendum D) (HPCSA, 2004). Special consideration was given 
to the ethical considerations pertaining to engaging in creative activities in a group 
context to ensure that any actions bore in mind the best interests of the 
participants. 
 
1.10  DEMARCATION OF THE STUDY 
Chapter 1 has provided an introduction to the study, and presented the 
background and an overview of the research paradigm, design, approach, 
methods of data collection and analysis, and ethical considerations. 
Chapter 2 provides a theoretical framework for the research, an in-depth 
discussion of literature and theories utilised to inform and guide the study. 
Chapter 3 presents and in-depth discussion of the research paradigm and design, 
an explanation of the methods of data collection, analysis and interpretation as 
utilised in this study and discusses trustworthiness in terms of credibility, 
transferability, dependability and confirmability as adhered to. It also presents the 
findings of the research, followed by a critical discussion of the findings in relation 
to the literature. Ethical considerations are also acknowledged.  
Chapter 4 draws a conclusion and provides an overview of the study. It presents a 
discussion and acknowledgement of the limitations and strengths of the study. 
Recommendations are made for future research performed in a similar context. 
 
1.11  CONCLUSION 
Chapter 1 has provided the reader with an overview of the study. The background 
relating to career exploration within the South African context was given in order to 
support the rationale for the research. The research question and aims of the 
research were discussed and the research paradigm, approach, design and 
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methodology indicated and explained. The concepts of trustworthiness were 
discussed and reference to ethical practice during this research was made. 
Finally, a demarcation of the study was provided for the reader. Chapter Two will 
explore the theoretical framework and literature that underpins this research.   
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CHAPTER 2 
LITERATURE REVIEW 
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2.1 INTRODUCTION 
This chapter presents the theoretical underpinnings that informed the research, in 
particular postmodern and sociocultural perspectives on career exploration using 
creative and expressive arts activities. According to Savickas (2003), career 
exploration can be described as the continuing process of life planning aimed at 
the psychosocial integration of a person’s abilities, interests and goals. It is no 
longer a process that matches the individual to a specific occupation but rather an 
approach that assists learners in finding their sense of self, making meaning of 
their experiences and focussing on lifelong adaptability (Tang, 2003). 
I aim to provide insight into the value of career exploration within the South African 
culture with the use of group creative and expressive arts activities by referring to 
the body of knowledge already available from research. The focus was on learners 
in a Grade 9 Life Orientation class who were engaged in career exploration.  
 
2.2 THEORETICAL FRAMEWORK FOR RESEARCHING CAREER 
EXPLORATION  
The theoretical framework combines postmodern and sociocultural theory, 
examined in turn in this section. 
 
2.2.1 A postmodern approach 
As mentioned in Chapter 1, career exploration in the past has primarily focussed 
on a positivist approach with the use of quantitative measures and standardised 
assessments (Maree et al., 2001). The aim in the career exploration process was 
to use the scores obtained in the assessments to match the client with a certain 
career (Sampson, 2009). This positivist approach does however face many 
challenges in the present-day career context as it does not address all the current 
challenges, discussed below, that individuals face.  
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Firstly, the use of standardised assessments does not cater for the array of 
cultures in the world. According to McMahon and Patton (2002), those used for 
career assessment have failed to meet the needs of individuals who are not from a 
White Western context. This is also emphasised in an article by Richardson 
(1993), for whom career development theories are based on data collected from 
White, middleclass populations and pay little attention to race, ethnicity or class. 
An example of this is to be found in career assessments in South Africa, often 
unavailable in the clients’ home language and not normed for their specific culture 
(Maree et al., 2001). A further challenge for the modernist approach is that it is 
grounded in the idea of career stages, stability and predictability (Savickas et al., 
2009). The world of work is, however, constantly evolving and job specifications 
and opportunities are continuously changing (Maree, 2010b), which leads to 
lifetime employment no longer being the norm (Sampson, 2009) and a need to 
redefine the approach of the career counselling profession so that it incorporates 
sensitivity to culture, sex and race, and to empowering individuals to adapt in the 
changing world (Savickas, 2003).  
In order to address the challenges that the positivist approach to career 
exploration posed, a movement towards a more qualitative process emerged. The 
postmodernist approach to career exploration entails a paradigm that focusses on 
the idea that the client is an active agent in co-construction of his or her own life 
story (Maree et al., 2001). Within this approach the goal changes from finding 
absolute truths to finding meaning with the client (Watson & Kuit, 2007). In an 
article by Savickas (1994), in which he comments on Richardson’s (1993) article, 
he concludes that the postmodern approach transforms professionals, in the field 
of career exploration, from detached testers to participant observers.  
Seen as one of the leaders in the field of postmodern career exploration, Savickas 
accentuated the paradigm shift from objectivity and career development to the 
ethic of self-development (Maree & Ebersöhn, 2002), particularly the value 
obtained when clients construct their own stories and identify the manner in which 
they want to fit a career into their story (Maree, 2010b, Fritz & Beekman, 2007). 
Through this process, which Savickas refers to as ‘life designing’, individuals have 
the opportunity to progressively design and build their own lives (Savickas et al., 
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2009). The process allows for creative exploration by means of narratives, life 
lines, card sorting, collages, role identification and fantasy (Maree, 2010b). 
Savickas (2010) also suggests that individuals craft their stories and tell them to 
others as this activates the process of self-making and self-realisation.  
According to Lotter (in Maree et al., 2001), postmodernism allows for exploration 
of diversity with an open attitude towards different cultures, races, religions, moral 
convictions and sexual orientation. It is thus an approach that addresses some of 
the limitations posed by the positivist approach. Brott (2001) states that the 
postmodern approach to career exploration embraces contextual conditions and 
individuals relate to, interact with and find meaning through social experiences. 
The concept of life designing by Savickas and the value that Brott places on 
finding meaning through social experiences guided my selection of Glăveanu’s 
approach to sociocultural theory for the research. 
 
2.2.2 Sociocultural theory 
Markova (as cited in Glăveanu, 2011a) writes that “There would be no Self without 
Others and no self-consciousness without other-consciousness: One determines 
the other.” Sociocultural theorists believe that creativity is social in nature and 
located in the space between self and others (Glăveanu, 2011a). Glăveanu’s 
(2010c) sociocultural theory on creativity informs this research as it is based on 
the idea that by considering the innate culture of the creator, in this instance every 
learner’s culture, creatively comes to life through the connection between the 
individual and the environment. Glăveanu reiterates this point in a later article 
when he states that creativity exists between the individual and community 
(Glăveanu, 2011b), grounding his approach on Vygotsky’s work on child 
development.  
According to Vygotsky (1934, 1978, 1986, 1992), human development is a cultural 
phenomenon and occurs through interaction in a social environment. This concept 
is further explored in an article by Fritz (2011), in which she argues that learning 
can be regarded not as an independent act but rather as a result of participation in 
a community. Inspired by Vygotsky’s theory, Veresov (2004) argued that through 
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participation and interaction in a community learners develop on two planes, 
namely the social and psychological. The former entails development on an 
interpersonal level, as learners interact with each other while engaging in a shared 
sociocultural experience. They then integrate this sociocultural experience and 
internalise it in order to develop on the latter plane, in other words on the 
intrapersonal level (Robbins, 2007).  
It is this concept of interconnectedness that highlights the importance of the 
relationship between the self and others and forms the basis for this research 
(Glăveanu, 2010b). Through this process of collaborative creativity individuals 
have the opportunity to explore their inner life worlds, first by engaging with those 
around them (Glăveanu, 2011b). The process of interconnected creativity is a 
relatively new approach to sociocultural theory, as a paradigm shift has occurred 
from individual to collaborative creations. In order to fully comprehend this shift 
one needs to look at previous paradigms (Glăveanu, 2010c). 
Glăveanu identifies three paradigms in history that have depicted the concept of 
creativity, namely the he-paradigm, I-paradigm and we-paradigm. The he-
paradigm is concentrated in the idea that creativity is solely for the selected few 
individuals whose acts of creativity can revolutionise art, philosophy and science. 
The I-paradigm posits that all people have the ability to be creative by themselves, 
whereas the we-paradigm focusses on ordinary individuals being creative while in 
relation to each other. It is in this we-paradigm that the core of a sociocultural 
approach to creativity is captured and it is the paradigm from which career 
exploration using creative and expressive arts activities in a group context will be 
explored (Glăveanu, 2010b). 
Glăveanu further developed a theoretical framework based on five principles 
guiding exploration of creativity. Table 2.1 (below) summarises the five principles 
for the understanding of creativity based on sociocultural theory.  
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Table 2.1: Five principles of understanding creativity within the sociocultural perspective  
Principle Explanation 
1. Contextual  
  understanding  
  of creativity 
 
Creativity can only be measured in relation to certain 
group, culture, time or history. This concept refers to 
the notion that every creative act is unique as it is 
influenced by factors such as the people involved, their 
culture, life experiences and the time the creative act 
took place. The experience of the participants can thus 
not be recreated precisely as the setting with the 
specific group, the combination of culture, time and 
history was exclusive to that day. This is in line with 
qualitative research as it is not focussed on the 
generalizability of findings, but rather on generating 
hypothesis for future research (Krefting, 1991). I did, 
however, provide thick descriptions to increase the 
trustworthiness of the study, which I will elaborate upon 
in Chapter 3.  
2. Generative   
  understanding  
  of creativity 
 
Creativity draws from existing and available elements 
and changes it in unpredictable ways (Arieti, as cited in 
Glăveanu, 2010c). It can thus be concluded that these 
existing and available elements based on the culture of 
the creator lay the foundation for creative products. The 
creator becomes the actor in the act of innovation, 
based on aspects such as biological endowment, life 
experiences, social setting and cultural influences. It 
can be concluded that every participant is engaged with 
the creative process, by including personal elements, 
experiences and influences. No two participants could 
thus have had the exact same experience and create 
exactly the same thing. 
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3. Meaning-orientated  
  understanding  
  of creativity 
 
Ascribing meaning to the creative process or product 
should never be carried out solely by external ‘experts’, 
but rather primarily by the creator in conjunction with 
feedback from other individuals to whom the creative 
act is introduced. Through this process the creative act 
is transformed into an act of meta-creativity, where not 
only the individual is involved in the act of creativity but 
also the greater community. This principle captures the 
value of the group interaction on the career exploration 
day as participants engaged in the process, but through 
interaction with peers they were able to develop a more 
in-depth understanding of themselves. 
4. Genetic  
  understanding  
  of creativity 
 
According to Winnicott (as cited in Glăveanu, 2010c), 
creation stands in the space between the creator and 
the observer. If this space is safe it creates the 
opportunity for the creator to creatively understand and 
manipulate the ‘world’. Participants were able to create 
meaning in the safe relational space that was created 
during the day and that assisted them in identifying 
possible career paths. 
5. Ecological  
  understanding  
  of creativity 
 
Research into creativity should preferably be of 
qualitative nature in order to preserve the spontaneous, 
informal and contextual nature of creativity. Special 
consideration should also be made with regards to 
process-observation as the process of creative 
interaction has an impact on the individual as well as 
the creative dynamics of the group. I therefore took this 
into account and elaborate on it in Chapter Three.  
        Adapted from Glăveanu (2010c) and Fritz (2012) 
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From a sociocultural frame of reference, career exploration entails a meaning-
making process in which the participants engaged with themselves while also 
engaging with others. During this dual engagement, in the safe relational space, 
parameters expand as the participants’ different cultures, life experiences and 
views add depth and create growth within the individuals. I considered the 
theoretical framework when engaging with literature and as such wove it into the 
following section.  
     
2.3 CAREER EXPLORATION 
As mentioned in Chapter 1, career exploration can be defined as the process in 
which learners explore aspects of themselves that could influence future career 
decisions. Taking into consideration the South African context and learners’ 
needs, a group-based career intervention has to be incorporated that empowers 
learners with self-knowledge that could be translated into future career paths 
(Watson & Nqweni, 2006).  
 
2.3.1 The world of work within the current South African context 
South Africa is currently in a state that poses many challenges, socio-economic as 
well as political, within the world of work. According to Ford (2012), an estimated 
10 million young people enter the continent’s workforce every year, with not 
enough job opportunities to absorb the masses and leaving many unemployed. 
According to Posel, Casale and Vermaak (2013), an unemployed person can be 
defined as someone who is actively seeking a job but unable to find one. The 
current South African unemployment rate, based on the definition above, is 24.4% 
and could be even higher when unemployed people not actively seeking work are 
included (ibid.). Unemployment in turn has an effect on a country’s economic, 
social and psychological functioning, as well as individual wellbeing (Du Toit, 
2005).  
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Poverty can be seen as a result of unemployment, and financial difficulties often 
influence students’ ability to obtain further education. In an effort to address this 
challenge the South African government has provided funds and initiated 
programmes such as the National Student Financial Aid Scheme 
(www.nsfas.org.za). Lindow (2006) has explored the functionality of the 
government initiatives and found that it is faced with challenges, with university 
officials often having to decide how to spread the funds to accommodate the many 
needs of students for housing and assistance as head of households caused by 
the HIV/AIDS pandemic. This leads to the exclusion of very needy students as 
even with financial discounts on university fees they cannot cover their living costs 
and subsequently have to drop out. 
Another challenge facing the South African workforce is affirmative action. Mirriam 
Webster (as cited in an article by Rojas, 2012, para.4) defines affirmative action as 
“an active effort to improve the employment or educational opportunities of 
members of minority groups and women”. With the compilation of the Constitution 
of South Africa the Employment Equity Bill was enforced, directing companies to 
implement affirmative action programmes in support of previously disadvantaged 
individuals (Dunn, 1998). These entailed employment strategies based on race 
and gender, which led to certain ethnic groups finding it hard to be selected for 
employment (Stacey, 2003).  
When looking at the abovementioned challenges the importance of equipping 
learners to function effectively within the world of work is highlighted. Maree 
(2009) states that in South Africa many learners are still not receiving adequate 
career exploration opportunities, and that this not only negatively affects the 
learners by not realising their potential but also society, as these learners are 
denied the opportunity to make social contributions to it.  
As mentioned in Chapter 1, career exploration in South Africa has predominately 
been a process based on positivist approaches with the use of quantitative 
psychometric assessment that fit the individual to a specific career (Maree & Beck, 
2004). This traditional approach, however, has certain shortcomings that could 
influence the validity and reliability of the assessments (Maree et al., 2001): 
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• Few psychometric tests are standardised for the South African context. 
• The majority of tests are only available in English and Afrikaans. 
• The majority of tests are not functional or inclusive to all cultures. 
• Learners are often excluded from the decision-making process as the 
career counsellor is seen as the ‘expert’. 
A further challenge for Maree (2009) is that career counselling is not available to 
the majority of South Africans and is often expensive, reiterated in a later article 
(Maree, 2010b) in which he states that the one-on-one model is not viable in the 
South African context and that a model that accommodates a vast number of 
individuals should instead be implemented. The need for career counselling is vital 
as it equips learners with the knowledge to plan for their future. According to 
Maree (2009), too many learners pass Grade12 without having received any form 
of career counselling and lack knowledge of possibilities for their futures. This 
often leads to them being denied of the opportunity to apply for tertiary education 
(Maree, 2009).  
In 2012 the mother of a prospective student died in a stampede at a university as 
thousands of students queued at the gate for late submission of applications. The 
crowd grew agitated and prospective students tried to move the group forward 
which resulted in a stampede. A lack of career education at secondary level was 
ascribed as one of the reasons for the long queues, with students unclear of what 
they wanted to study as well as being unknowledgeable of registration procedures 
(“UJ Stampede Avoidable”, 2012). 
In order to address the need for career counselling the DoE (2002) implemented 
Life Orientation at school level as compulsory subject with career exploration as 
one of the main learning outcomes. In theory, this sounded like a possible solution 
but research has shown that career education remains largely non-existent in 
schools (Maree & Molepo, 2007). This could be because educators do not feel 
equipped to present career exploration strategies and that the DoE provided them 
with information but not the skills to utilise it (Ebersöhn & Mbetse, 2003).  
The lack of career exploration in schools is especially problematic in Grade 9 as 
learners are expected to choose subjects for Grade 10 that could influence career 
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options. According to Akhurst and Mkhize (2006), Grade 9 learners are still at the 
beginning of their career exploration phase and might choose subjects that are not 
informed by future career planning. They further argue that educators need to 
realise that preparing learners for the world of work is one of their primary 
responsibilities, therefore it is vital that they have the opportunity to explore 
aspects of themselves that could influence their future choices.  
 
2.3.2 An international perspective on career exploration 
Career exploration has received much attention in recent years as the limitations 
of the positivist approach and certain socio-economic challenges became more 
apparent. In 2004 a symposium was held on the international perspectives on 
career development. Participants from eight countries, including South Africa, 
participated in a discussion to identify common themes and challenges that they 
faced (Watson, Duarte & Glavin, 2005). During this discussion it was stated that 
constructs in career assessments are not universal and cannot be generalised 
across different cultures. Rossier, a participants, reiterated the statement by 
referring to his study on the validity of several personality inventories in the sub-
Saharan African country of Burkina Faso, which found that the tests were less 
stable across cultures (Watson et al., 2005).  
As an example, another participant, Mark Watson reported that psychometric 
research in South Africa demonstrated that the scoring of the construct of self-
identity on Westernised career maturity measures could be negatively influenced 
when carried out by a Xhosa-speaking South African, as the Xhosa culture 
believes in the concept of Ubuntu which means “a person is a person through 
others” (Watson, et al., 2005). This once again highlights the need for an 
approach to career exploration in which the diversity of cultures enriches the 
process opposed to possibly limiting the outcomes. This notion supports the 
sociocultural theoretical framework for this research as the framework emphasises 
the value of culture in learner development (Glăveanu, 2010c).   
Another common challenge identified during the 2004 symposium was the lack of 
professionals to administer career development programmes. According to 
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Hartung (2005), a panel with representatives from four different countries, Turkey, 
Romania, Botswana and Japan, identified the lack of professional trained 
counsellors as the most significant issue in the field of career development. This 
challenge was also identified by Watson during another discussion, as he 
explained that the shortfall of professionals was hindering the development of 
culture-specific career interventions (Watson et al., 2005). According to Feller, 
Russell and Whichard (2005), the lack of professional resources could be linked to 
the economic development of a country as career guidance is not so prevalent in 
low and middle economically developed countries as in highly developed ones.  
Certain socio-economic challenges were also highlighted during a symposium 
held in Italy that was attended by representatives from North and South America, 
Europe, the Middle East and Africa (Goodman & Gillis, 2009). The symposium 
focussed on the vocational guidance request within the international scene. A 
paper on Botswana, by Mokgolodi and Maroba (2007), argued that socio-
economic issues such as the HIV/AIDS pandemic had a negative influence on 
career development if the workforce tilted towards a much younger population, 
and thus affected work experience. As cited in Goodman and Gillis (2009), they 
also claimed that education beyond basic primary level was not always accessible.  
A recurring theme that emerged throughout the different discussions focussing on 
international perspectives on career development was the need for a more 
culturally friendly approach that takes into consideration the holistic context of the 
learners (Watson et al., 2005; Feller et al., 2005; Goodman & Gillis, 2009). Feller 
et al. (2005) stated that career development was no longer just about ‘getting a 
job’, but rather was an approach that develops the life skills of the learner in order 
to function within their context, of which their careers are only one aspect. It was 
suggested by Goodman (in Goodman & Gillis, 2009) that a postmodern approach, 
in the form of narratives, integrative and constructivist techniques, could be 
applied to develop life planning and meaning-making skills. In a paper by Dagley 
(as cited in Watson et al., 2005), the value of group work in career exploration was 
explored and found to be beneficial in the development of life skills which could be 
applied in the career exploration process.  
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2.3.3 Taking adolescent development into consideration during career 
exploration 
In writing: “I would there were no age between ten and three-and-twenty, or that 
youth would sleep out the rest; for there is nothing in the between but getting 
wenches with child, wronging the ancientry, stealing, fighting” (The Winter’s tale, 
Act III), English playwright Shakespeare captured adolescence as a phase in life 
that is often filled with conflict, misunderstandings and impulsive behaviour. In the 
past, changing and unpredictable adolescent behaviour was often ascribed to 
hormonal change, however, current research has found that neurological changes 
can provide more insight into certain behaviour (Blakemore & Choudhury, 2006 ; 
Dahl, 2004; Steinberg, 2011).  
The number of studies regarding adolescent brain development has increased 
and yielded interesting results. For instance, Roaten and Roaten (2012) stated 
that the human brain has two significant developmental surges, one during the 
first five to six years of life, the second during adolescence. They found there was 
an overproduction of neurons, dendrites and synapses during adolescence, and 
through stimulation and input from the adolescent certain neuron pathways are 
formed or alternatively eliminated if not developed. This process is referred to as 
‘synaptic pruning’ and enhances the functioning of the brain as the pathways are 
strengthened. These are then covered with a white fatty substance, myelin, which 
increases the rapid flow of information. The formation of these pathways is critical 
as the development of thoughts, beliefs, interests and abilities are affected. It is 
important to note that the last area of the brain to be covered with the myelin is the 
prefrontal cortex responsible for executive functions, such as selective attention, 
decision-making skills, planning and reasoning as well as language development 
(Blakemore & Choudhury, 2006; Roaten & Roaten 2012). It is thus important to 
note that these executive functions are still in a developmental phase, which often 
inhibits adolescents from acting in a rational and logical manner (Steinberg, 2011). 
As language development is also part of the areas of functioning in the prefrontal 
cortex, Roaten and Roaten (2012) suggest that exploration activities at school 
should include not only written and spoken expression but also other expressive 
mediums, such as art. 
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The adolescent brain is also subjected to an increase in neurotransmitters, such 
as dopamine, which is associated with attention, memory, learning and executive 
function. When adolescents are involved in an enjoyable experience, dopamine is 
released and processing of information is accelerated (Roaten & Roaten, 2012; 
Steinberg, 2011). It can thus be concluded that pleasurable activities at school in 
which learners are actively involved will benefit their development and learning. 
Steinberg (2011) further suggests that activities that will stimulate the maturation 
of the brain system should be incorporated in schools, for example assignments 
that require the adolescents to think ahead, make a plan and carry it out.  
Savickas (2001) argues that youths who actively participate in exploring aspects 
such as work roles soon realise the value of preparing themselves for becoming 
productive workers in general and eventually choosing and training for a specific 
career. Looking at adolescent development on a social level it is important to 
acknowledge the importance of peer relations, and according to Ryan (2000) it is 
estimated that during high school adolescents spend twice as much time with their 
peers than with their parents. Ryan (2000) further states that this peer interaction 
plays an important role in adolescent development and peer influences have an 
effect on adolescent motivation, engagement and achievement. This is 
substantiated by Schwartz, Gorman, Nakamoto, and McKay (2006), who found 
that social acceptance by peers enhance adolescent motivation and interest in 
school. During these developmental years adolescents need to form their 
identities, enhance their self-esteem, incorporate bodily changes into their self-
image and become more independent (Aronson, 2004). The universality of peers 
going through this together makes group work with adolescents a powerful tool 
(ibid.).  
 
2.4 CREATIVE AND EXPRESSIVE ARTS AS MEDIUM OF INTERVENTION 
In this section I define my understanding of creative and expressive arts and 
discuss its functionality within the South African context. Creative and expressive 
arts activities have mainly been used in the therapeutic environment, but for the 
purpose of this study reference is not to this context as it was a Life Orientation 
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educator-participant who was facilitating the process. This does, however, not 
imply that I negate the therapeutic value of creative and expressive arts but rather 
that I applaud its inclusive nature in various contexts.  
 
2.4.1 Defining the concept of creative and expressive arts 
Utilising creative and expressive arts techniques in different settings has in recent 
years been explored repeatedly (Simons & Hicks, 2006; Sweeney, 2006; 
Pavlovich & Kranhke, 2012; Yorks & Kasl, 2005), particularly for the value that 
they add to one’s experience. In Simons and Hicks (2006), one of the participants 
stated that “If creativity could be put into every module we have, I’m sure there 
would be more people interested in university. I do not think it would be that 
difficult”.  
Creative and expressive arts activities empower learners to explore and reflect on 
development, abilities, interests, personality concerns and conflicts through 
mediums such as art, music, drama and creative writing (Malchiodi, 2005). The 
focus is not on the final product but rather on the process of creation, exploration 
and self-reflection (Sweeney, 2009). Malchiodi (2005) adds that the aim of these 
kinds of activities is to encourage the individual to actively discover personal 
meaning in his or her experience, feelings and perceptions.  
Their use has benefits for the development of individuals, and as Simon and Hicks 
(2006) argued, they enable one to perceive the world in a different light. This 
supports the sociocultural theory of creativity on which this research is grounded, 
as creativity draws on the creator’s culture experiences (Glăveanu, 2010c). This 
could be because creative engagement enables the individual to explore on an 
unconscious level, free from the parameters through which one traditionally sees 
the world (Simon & Hicks, 2006; Sweeney, 2012). It also helps learners to make 
sense of their experience as the process of creating and reflecting allows the brain 
to process information and integrates experiences (Roaten & Roaten, 2012).  
Through active participation in creating something, people can experience an 
increase in energy and ability to redirect attention and focus on goals and 
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behaviour (Malchiodi, 2005). Pavlovich and Krahnke (2008, p.25) state that 
“through including these creative arts in education programmes, it helps students 
discover who they are, what they know, what their gifts are, and what they could 
achieve if they so desired”. In the case of how Grade 9 learners can engage in 
career exploration, the value of creative and expressive arts activities is apparent 
as it supports the cultural diversity of South Africa as well as the developmental 
stage of the learners. 
 
2.4.2 The functionality of creative and expressive arts in a South African 
group context   
South Africa’s wide cultural diversity, according to Prinsloo (2007), spans a wide 
variety of personal characteristics, cognitive and learning styles and it is thus 
challenging to accommodate all cultures in various activities. School classes often 
have up to 40 children, intensifying the challenge for educators to include every 
learner while adhering to the regulations and meeting the outcomes of the DoE 
(Prinsloo, 2007). There is thus a need for a culturally inclusive approach to career 
exploration in which the educator makes a transition from the teaching to the 
facilitating role.  
McNiff (2009) states that creative and expressive arts activities create a space for 
in-depth exploration to take place and be shared while, not being hindered by 
cultural diversity. Yorks and Kasl (2006) found that the sharing of stories between 
participants created a platform from which to explore cultural and racial 
differences. They also found that this created an opportunity for participants to 
learn from each other’s stories and, where applicable, apply it to their own. In 
studies Simon and Hicks (2006) and Magano (2011), learners found value in 
group sharing of stories as they felt it gave them an opportunity to learn about 
each other in a non-threatening environment.  
A further benefit of using creative and expressive arts activities specifically 
pertaining to narrative processes is the importance of story-telling within various 
African cultures (Maree, 2010b). For Maree, Ebersöhn and Molepo (2006), 
storytelling is described as a proud African asset which moves away from Western 
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approaches towards a more Afrocentric approach in which creative expression 
highlights personal fulfilment, a form of enlightenment, as well as rediscovery or 
revelation (Glăveanu, 2010c). 
 
2.5 CONCLUSION  
The aim of this qualitative career exploration intervention is to engage Grade 9 
learners in creative and expressive arts activities that could influence possible 
career paths. Through this process leaners became active agents in co-
constructing their life stories (Maree et al., 2001). It is within this postmodern 
approach that certain barriers and challenges to career exploration in South Africa 
are addressed. As the learner is seen as the ‘expert’ I conclude that the process of 
career exploration through group creative and expressive arts activities can 
address a larger number of students, as educators are qualified to facilitate the 
process. I argue that a further benefit would be that learners are taught to take 
responsibility and thus become empowered in making choices for future career 
paths. This is in line with Savickas’s life designing paradigm, which emphasises 
the importance of empowering an individual with the skills to adapt in a changing 
world of work (Savickas et al., 2009). I shall elaborate more on these assumptions 
in Chapter Three.  
The use of creative and expressive arts activities addresses the challenge of 
multicultural classrooms as they transcend cultural differences, rooted in the 
relationship between culture, artistic activity and social development and providing 
a platform on which the learner can incorporate his/her social and historical 
background (Simons & Hicks, 2006). According to Maree (2010b), it is important to 
acknowledge the social and historical background of learners when exploring 
possible career paths. Having said this, the sociocultural theory considering 
creativity supports the notion that cultural, social and historical experiences shape 
learners’ development and thus constitute a suitable framework for use in career 
exploration.  
The next chapter provides a detailed understanding of the research paradigm, 
design, approach and methodology associated with this study. 
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AND ETHICAL CONSIDERATIONS 
 
 
 
 
 
 
 
  
INTRODUCTION 
CONCLUSION 
RESEARCH APPROACH AND DESIGN 
DATA ANALYSIS 
RESEARCH METHODOLOGY 
RESEARCH PARADIGM 
PRESENTATION AND DISCUSSION OF FINDINGS 
TRUSTWORTHINESS 
OVERVIEW OF DATA GATHERING AND ANALYSIS 
 31 
 
3.1 INTRODUCTION 
This chapter will focus on the research paradigm, approach, design and 
methodology pertaining to the research process. Evidence of in-depth analysis will 
be provided in order to substantiate the identification of themes and patterns that 
would best answer the research question. Adherence to ethical practice was 
woven in throughout the collection of data and the analysis thereof and details will 
be presented throughout this chapter. The data presented in this chapter was 
further utilised to draw conclusions and make recommendations to be presented in 
Chapter 4.  
 
3.2 RESEARCH PARADIGM 
Kuhn (as cited in Hennink, Hutler & Bailey, 2011) defined a paradigm as the net 
that contains the researcher’s epistemological, ontological and methodological 
principles.  
Epistemology: Refers to the philosophy and origin of knowledge and explores the 
relationship between the researcher and the known. A constructivist-interpretivist 
paradigm framed this research as I had to take into account the multiple realities 
of the participants. Throughout the research I had constantly to be aware of my 
own philosophy and origin of knowledge as it was not necessarily the same as the 
realities of the participants. An example of this was my assumption that the Grade 
9 learners had a clear understanding of concepts such as personality, values, 
interests and talents, and would be able easily to identify recurring themes in their 
identity newspapers, but in their reality it was a task with which they had difficulty.  
Ontology: Explores how we perceive reality and is a lens through which our 
worldview is viewed. It entails beliefs and understanding of career exploration with 
the use of creative and qualitative media. This research was done from a 
sociocultural perspective which focussed on the social nature of creativity that is 
located in the space between the individual and others (Glăveanu, 2011b).   
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Methodology: Is concerned with how we make sense of our reality by gathering 
data. It is within this chapter that methodology pertaining to the research is 
thoroughly explored. The methodology used in this research was qualitative in 
nature as the study aimed to explore the experiences of Grade 9 learners who 
partook in career exploration using creative and expressive arts activities.  
Considering epistemology, ontology and methodology, a paradigm was identified 
that would best answer my research question of how Grade 9 learners can 
engage in career exploration through group creative and expressive arts activities. 
This study is framed within a constructivist-interpretivist paradigm as I considered 
the multiple and socially co-constructed realities of the participants. Ponterotto 
(2005) states that reality is constructed in the mind of the individual and is not 
fixed on a specific external entity. According to Heppner and Heppner (2004), the 
constructivist-interpretivist paradigm supports the idea that objective realities can 
never be fully explored or discovered as there are many angles from which reality 
can be viewed. 
Interpretivism is essentially concerned with the understanding of ‘inside’ 
perspectives of lived experiences by individuals or groups, and as Henning et al. 
(2011) note, when working from an interpretive paradigm the researcher should 
keep in mind that knowledge is constructed not only by observable behaviour but 
also by aspects such as values, beliefs, meaning-making and self-understanding. 
It is further emphasised that reality is socially constructed within social, cultural, 
historical and personal contexts. It is from this stance that the study includes 
constructivism as the participants created and constructed their realities together. 
This further supports the theoretical framework that underpins this study as the 
sociocultural theory also supports the notion that reality is socially constructed and 
influenced by the culture of the individual and the community.  
 
3.3 RESEARCH APPROACH AND DESIGN 
For the purpose of this study a qualitative approach to research was followed as I 
was interested in how the participants make meaning and experience events 
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(Nieuwenhuis, 2007a; Willig, 2008). For Henning et al. (2004) a qualitative 
paradigm distinguishes itself by its quest for understanding and in-depth inquiry. 
 
3.3.1 Case study design 
According to Merriam (2002), a case study aims to provide an intensive in-depth 
description and analysis of a unit, whether individual or a group, whilst for Yin 
(2012) a case study research design is used to derive an up-close and in-depth 
understanding of a single or small number of cases, in which new learning and 
meaning-making can take place regarding a phenomenon in a real-world context. 
It could also help in the exploration of multiple perspectives in which the 
perspectives of and interaction between participants are explored (Tellis, 1997). 
During this research process I employed a case study design in order to gain in-
depth understanding and learning with regards to career exploration using group 
creative and expressive arts activities. Working within a sociocultural framework I 
explored the individual perspectives of the participants while also paying close 
attention to their interaction while producing their identity newspapers (Tellis, 
1997; Glăveanu, 2010b, 2011a, 2011b).  
 
3.4 RESEARCH METHODOLOGY  
For Henning et al. (2004)  methodology refers to a coherent group of methods that 
complement each other in order to obtain data and findings that are in line with the 
research question, whilst Willig (2008) writes that there are no ‘right’ or ‘wrong’ 
research methods, only the selection of a research methodology that best 
supports the answering of the research question. This research aimed to collect 
and analyse qualitative data exploring how Grade 9 learners engage in career 
exploration using group creative and expressive arts activities.  
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3.4.1 Participants 
The school in which the research was conducted was a predominantly Afrikaans-
speaking school in which the majority of the learners were Caucasian and from a 
middle to high socio-economic background. The school was well resourced and 
encouraged innovative ideas in teaching that could benefit the learning 
experience. In order to best address my research question, purposeful sampling 
was applied, which according to Baxter and Jack (2008) increases the 
trustworthiness of research when following a case study design. Creswell (2012) 
defines it as a process whereby the researcher intentionally selects individuals to 
learn about a central phenomenon. For the purpose of this study the participants 
were specifically selected in order to best address a career development stage, 
namely subject choice, which takes place at the end of Grade 9. Participants had 
to adhere to a number of criteria, that is the learner-participants had to be in Grade 
9 and thus in the process of choosing subjects for Grade 10; attend the same 
secondary government school; and be part of the same Life Orientation class. The 
educator-participant, meanwhile, had to be a Life Orientation educator at the 
school but not a qualified counsellor or psychologist in the field of educational 
psychology or any other related field. 
Table 3.1: Demographics of the participants 
Code Gender Number of 
participants 
Average 
age 
range  
Race Mother 
tongue 
MC 
(Adolescent) 
Male 12 14-15 Caucasian  Afrikaans 
MA Male 1 14 African Zulu 
FC 
(Adolescent) 
Female 12 14-15 Caucasian Afrikaans 
FA Female 2 14-15 African Zulu 
D (educator) Female 1 38 Caucasian Afrikaans 
 
Table 3.1 (above) shows the demographic variety of the participants, who during 
the analysis of the data were referred to as MC (Male Caucasian), MA (Male 
African), FC (Female Caucasian), FA (Female African) or D (Educator), depending 
on their gender, ethnicity and role. The researcher was referred to as N. The 
participants chose to participate in Afrikaans and occasionally in English. Data 
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was collected during the career exploration day in the form of observations, 
informal interviews and artefacts. A focus group interview with the learner-
participants and an individual open-ended interview with the educator-participant 
were also conducted a few days later to discuss their experiences of the day.  
During the career exploration day there were 27 learner-participants engaging in 
independent smaller groups, consisting of approximately four learners. Learner-
participants had the freedom to choose who they wanted to sit with as well as 
where they wanted to sit. It is in these smaller groups that informal discussions 
and interaction took place. For the purpose of the study the informal interviews 
during the career exploration day were incorporated in the observation notes as it 
was not practically possible to record and transcribe all conversations. I did, 
however, incorporate snippets of relevant interactions during the informal 
interviews in my observation notes to add depth and richness to the observation 
dataset.  
 
3.5 OVERVIEW OF DATA GATHERING AND ANALYSIS 
According to Creswell (2012), there are five steps in the process of qualitative data 
collection. These steps were applied during the research process while continually 
keeping in mind ethical conduct.  
1. Identify participants and sites to best support you in understanding your 
central phenomenon and addressing your research question.  
For the purpose of the research question I identified a class of Grade 9 learners in 
a government school who were in the process of choosing subjects that could 
influence possible career paths. I found it easy to identify learner-participants as I 
was working as learning support facilitator at the school and knew the learners on 
a personal level. As mentioned above, the school in which the research took place 
enrolled mostly Caucasian learners, from middle to high socio-economic 
backgrounds. However, I identified a class in which there were a few learners from 
African descent whose home language was not Afrikaans, thus increasing the 
variety of cultures in the research and gaining more in-depth knowledge.  
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2. Gain access to site and participants by gaining the necessary consent. 
When conducting research it is vitally important to adhere to the ethical practice of 
obtaining necessary consent. I obtained assent from learner-participants, consent 
from parents/caregivers and the educator-participant, as well as consent from 
relevant institutions, such as the University of Johannesburg (Addendum A), the 
DoE (Addendum B), and the principal of the school in which the research was to 
take place (Addendum C). This was to ensure that the research would be carried 
out in an ethical manner and the participants safeguarded from harm. Figure 3.1 
(below) illustrates all parties from who consent and assent had to be obtained 
before commencing the research.  
 
Figure 3.1: Sources of assent and consent for conducting the research 
 
According to Form 223 (HPCSA, 2003) consent from parents or caregivers has to 
be obtained when minors are participating in a research study. As the learner- 
participants in this study were between 14-15 years of age consent from parents 
or caregivers was obtained (Addendum D). Weithorn and Schere (in Morrow & 
Richards, 1996) note the value of seeking written assent from children as it gives 
them a sense of control over their individuality, autonomy and privacy. This was 
especially relevant when considering the literature on adolescent development, as 
discussed in Chapter 2.  
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In order to ensure that informed assent and consent were obtained, all 
participants, as well as parents or caregivers, were suitably informed about the 
proposed research topic and provided with an explanatory written overview of 
what to expect as well as aims of the study. The learners and educator 
participating in the study had a contact session with me before the data collection, 
providing them with the opportunity to ask questions regarding the research.  
Participants were also given an ethical assurance of confidentiality and that their 
privacy would be protected, and told that data gathered would be kept safe. In 
order to maintain confidentiality their real names were not to be used during this 
research paper and identifying information on photographs used were edited. It 
was explained, as prescribed by the University’s Ethics Committee, that the 
records and research data would be kept for two years after the completion of the 
research and that the findings would be presented to the participants and their 
parents in the form of an article. A copy of the research was to be submitted to the 
DoE.  
Voluntary participation was highlighted as well as the participant’s right to 
withdraw at any stage during the research without any punitive consequences. If 
participants wished to withdraw from the research they would still have been 
allowed to participate in the activities, merely being excluded from the data 
gathered. This was not the case and all participants opted to be part of the 
research.  
The known risks were explained to the participants, for instance that using creative 
and expressive arts activities had the potential to unravel feelings and emotions of 
which one may not be aware. The participants were, however, assured that 
adequate support would be given to them by me or the educational psychologist 
on site. They were also made aware that there would be exposure to other 
learner-participants’ newspapers as they were working in groups. Guidelines were 
provided on how to treat each other’s artefacts with respect in order to maintain 
safe creative environment. Participants were made aware that the benefit of the 
day was self-discovery with regards to subject choice that could influence possible 
career paths. They were further encouraged to ask questions and clarify any 
uncertainties that they might have had.  
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3. Consider what type of information gathered will best support your research 
question. 
For the purpose of this research, and to address the research question, I identified 
that artefacts, observations and interviews best supported my research question.  
4. Design protocols or instruments for collecting and recording the data. 
In order to collect and record data various instruments were used. During the 
career exploration day, data was collected and recorded in the form of a video 
recording, photographs, artefacts, observations and informal interviews. According 
to Flewitt (2006), combining visual data collection techniques, such as videos and 
photographs, with more traditional collection techniques could provide the 
researcher with more insights and richer data. For the purpose of this research the 
video recording and photographs assisted me in re-analysing observations made 
during the day. Structural analysis and indexing of the video was not possible as 
the participants were engaging in various small groups (Dimitrova, Zhang, 
Shahraray, Sezan, Haung & Zakhor, 2002). 
A few days after the career exploration day I held a focus group with the learner-
participants and an interview with the educator-participant, both of which were 
video-recorded and transcribed. I chose these data collecting and recording 
techniques in order to best assist me in answering the research question of how 
Grade 9 learners could engage in career exploration through group creative and 
expressive arts activities.  
5. Administer the data collection with attention to specific ethical issues that 
could arise. 
As mentioned in Chapter 1 and discussed in this chapter, ethical procedures and 
practices are woven throughout this study. Data was collected in a manner that 
reflected both ethical procedure and practice. During the research, specific 
attention was given to the safety and wellbeing of the participants. Learner-
participants had the freedom to divide themselves into smaller groups as I 
assumed it would increase their feeling of safety. This was important as the 
research structure required them to interact and share experiences during the day.   
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3.5.1 Data collection  
 
Figure 3.2: Diagram of datasets used in the research 
As seen in Figure 3.2 (above), three sets of data were used for the purpose of 
collecting data. The first was used during a full, six-hour school day with a class of 
27 learners. Annually, the school has a Life Orientation career day with Grade 9 
learners in order to help them to gain self-knowledge about possible career paths. 
Learner-participants divided themselves into small groups of about four each. 
During this day they engaged with various creative materials (see Table 3.2) in 
order to create their own identity newspapers (Addendum I), based on their 
personality, interest, values and talents. They were encouraged to express 
themselves by any means, for example drawing, collages, reflective writing/poetry 
or creating their own crosswords. 
 
 
 
 
 
 
Data sets
Observations
Artefacts
Interviews
Informal interviews
Open ended interview with 
educator
Focus group with learners
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Table 3.2: List of creative material available 
Creative material available on career exploration day 
A3 blank 
newspapers 
Coloured A4 
Papers 
Magazines Print out of 
Simpson 
characters 
Glue Scissors Colour markers Colour pens 
Colour pencils Crayons Pipe cleaners Glitter 
Glitter glue Feathers Foam stickers Foil shapes 
 
Every learner-participant was presented with a blank A3 newspaper (Figure 3.3) 
as well as a resource booklet (Addendum E) providing them with examples 
specific to the various activities. They were instructed not to use the front page as 
it was allocated for their narrative. The educator-participant received an instruction 
manual (Addendum F) for the purpose of facilitating the process.  
 
 
Figure 3.3: Example of a blank newspaper that each learner-participant received  
 
The concept of personality was explored through the use of television characters, 
identified by the learner-participants. For the purpose of this research process the 
Simpson characters were explored in relation to the Myers-Briggs personality 
profiles (Bundle, 2013). They then completed activities with regards to personality, 
values, interests and talents, and reflected on different subjects in school that they 
liked or disliked, as seen in Figure 3.4 (below). The educator-participant fulfilled a 
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facilitating role during the day and assisted the learner-participants when 
necessary.  
   
Figure 3.4: Examples of newspapers where learner-participants engaged with concepts 
like personality, values, interests and talents 
The learner-participants were then asked to complete the front page of their 
newspaper, as illustrated in Figure 3.5 (below). The front page served as a 
summary of the aspects of themselves that stood out for them that day, 
specifically pertaining to future career decisions. The learner-participants were 
thus expected to identify themes with the facilitating assistance of the educator-
participant. The front page also had to be given a title describing the learner-
participant and his or her life motto. They were once again encouraged to use any 
creative means of their choosing, for example writing, drawing or making a 
collage. 
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Figure 3.5: Examples of front pages of some of the newspapers  
After the Life Orientation career exploration day I held a focus group session with 
the learner-participants as well as an open-ended interview with the educator who 
participated in the study. This was in order to gain deeper understanding of the 
participants’ experiences.  
Table 3.3: Data collection 
Method of data collection Description of the process 
Data set 1: Observations with field 
notes  
Observed participants engaging with 
the creation of identity newspapers on 
individual and collaborative level. 
Engaged in informal interviews during 
the day. 
 
Gathered notes and video recordings. 
Taking on the role of the participant 
observer in collaboration with role of the 
researcher (Nieuwenhuis, 2007b). By 
observing the participants I was able to 
obtain rich data. Specific attention was 
given to what materials the participants 
engaged with, how they engaged and 
their interactions with each other. The 
video recording of the day assisted me, 
when viewed again afterwards, in 
elaborating on my observations of the 
day.  
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Data set 2: Interviews 
Informal interviews  
During the career exploration day I 
engaged with the participants in an 
informal and unstructured manner. 
 
Unstructured focus group with 
learner-participants 
Arranged a focus group with the 
learner-participants to discuss their 
experience of career exploration using 
creative and expressive arts activities. 
 
Open-ended interview with educator-
participant 
Interview with educator-participant to 
explore her experience of facilitating 
group career exploration with the use of 
creative and expressive arts activities. 
 
 
Video recordings of all informal 
interviews were not practically feasible 
and thus combined as field notes in my 
observations 
  
Video recorded the focus group session 
and transcribed what learner-
participants said. 
 
 
 
 
Video recorded the interview and 
transcribed what the educator-
participant said. 
Data set 3: Artefacts  
Analysed the newspaper of each 
individual participant after its 
completion.  
Gathered notes and photographs on the 
creative process in completing the 
product paying specific attention to 
creative materials used and means of 
expression 
 
3.5.1.1 Data set 1: Observations 
Nieuwenhuis (2007b) describes observation as the process of recording 
behaviour, objects and occurrences in order to obtain deeper insight and 
understanding of the phenomenon that is being observed. Observations during 
this study focussed on how Grade 9 learners can engage in career exploration 
through group creative and expressive arts activities. Keeping in mind the 
research question, specific attention was given to what materials learner-
participants chose to engage with and how they engaged in the process. I was 
also interested in observing their verbal and non-verbal interaction with each other 
in the class as a whole as well as in the smaller groups.  
Observations during the data collection interventions were documented in field 
notes (see Figure 3.6) that were later used and re-evaluated, together with the 
video recordings, to better understand the participants’ experience as well as 
triangulating research findings. I opted not to use an observation schedule 
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(Henning et al., 2004) as I specifically wished to remain open-minded and see 
what happened during the day. According to Gray (2009), persistent observation 
and triangulation increases the credibility of the findings. I therefore had to remain 
aware of personal bias and subjective experiences, reflecting on it with a 
colleague and during supervision. Furthermore, I applied the concept of bracketing 
(Mantzoukas, 2005) in order to increase the trustworthiness of the research. 
Bracketing entails the process in which the researcher creates distance between 
one’s assumptions and what one is observing (Simon, 2011). According to Hill, 
Knox, Thompson, Williams and Hess (2005), bias is inevitable but it is important to 
acknowledge it, as it influences understanding and analysis of data. They further 
state that the researcher should engage with one’s bias prior to and throughout 
the research. My process of bracketing and engaging further with my bias will be 
discussed further in 3.6.1 of this chapter. 
 
 
Figure 3.6: Observations made of participants during data collection 
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3.5.1.2 Data set 2: Interviews 
A number of different interviews were held to collect data. 
 
i  Informal interviews 
During the career exploration day I engaged with participants on an informal and 
unstructured level while they were creating their identity newspapers. These 
engagements stemmed from observing participants engaging with each other or 
with their newspapers. Snippets of my conversations with the participants were 
recorded in my observations (Figure 3.7) in the form of anecdotal records 
(Nieuwenhuis, 2007b), because video recording these interactions was not 
practically viable.  
 
Figure 3.7: Extract portraying how I documented informal interviews into my 
observation notes  
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ii Focus group 
According to Willig (2008), a focus group can be seen as a group interview taking 
into account the interaction between participants. Through this interaction 
comments made by participants are challenged, developed and extended in order 
to generate rich data. The focus group consisted of 24 learner-participants, as 
three learners were absent that day. The focus group was scheduled after an 
examination in order to give us ample time to discuss the learner-participants’ 
experiences and lasted for 55 minutes. Research suggests that focus groups 
should ideally consist of a small number of participants (Willig, 2008; Nieuwenhuis, 
2007b; Henning et al., 2004). Time constraints in the school programme made it 
impractical to divide the group into smaller groups. The benefit of the larger focus 
group was that almost all the learner-participants took part and could hear what 
everybody said. It contributed positively to the group dynamics and identity that 
was strengthened during the career exploration day. The disadvantage of such a 
large group was that not everybody had a chance to speak, as will be noted in 
Chapter 4 as a limitation to the study. I did, however, try to engage all learner-
participants and mentally kept track of who did not have a chance to voice their 
opinions. An effort was made to engage these learner-participants addressing 
them and asking for their comments.  
The focus of this interview was to explore how learner-participants engaged with 
career exploration using group creative and expressive arts activities. Figure 3.8 
(below) provides an extract of the transcribed focus group interview. The learner-
participants interacted freely with each other, elaborating on comments and 
comparing experiences. In order to obtain reliable data from a focus group 
attention had to be paid to detecting and removing domineering opinions of certain 
group members (Willig, 2008). I did not find obvious domineering viewpoints that 
could have negatively impacted on the data as the learner-participants were all 
acquainted and portrayed positive group dynamics.  
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Figure 3.8: Extract of the transcribed focus group interview 
 
iii  Open-ended interview with educator-participant 
Nieuwenhuis (2007b) describes an open-ended interview as a conversation 
between the participant and the researcher in which the participant’s view, opinion 
or experience regarding a certain phenomenon is explored. For the purpose of this 
research a single interview was scheduled with the educator-participant, with a 
single event, the Life Orientation career exploration day, to be explored. During 
this interview I kept in mind the research question as I was interested in the 
educator-participant’s views on how learner-participants were able to engage in 
career exploration with the use of creative and expressive arts activities in group 
context. The open-ended interview allowed me the freedom to ask follow-up 
questions and rephrase answers to check for accuracy and understanding (Gray, 
2009). Figure 3.9 (below) provides an example of the transcription of the open-
ended interview with the educator-participant. 
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Figure 3.9: Extract of transcription of educator-participant interview 
 
3.5.1.3 Data set 3: Artefacts 
Figure 3.10 (below) provides examples of the identity newspapers created by the 
participants as artefacts and were used for data collection purposes. An example 
of a learner-participant’s complete newspaper is available in Addendum I. It is 
important to emphasise that the newspapers, as products, were not based on any 
external standards such as skill or artistic value, but rather on meaning-making 
that has transformative potential. Cole and Knowles (2008) argue that during arts-
informed research one be aware of how the artefacts inform the research process 
as well as how they contribute to answering the research question. Keeping that in 
mind, data collected from the process was in turn triangulated with the 
observations and interviews in order to identify themes.  
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Figure 3.10: Artefacts created by the learner-participants 
 
3.6 DATA ANALYSIS  
When engaging with the data I considered the perceptions, attitudes, knowledge 
and feelings of the participants in order to better understand how they constructed 
meaningful content from their experience (Nieuwenhuis, 2007c). I also had to 
remain constantly aware of my own role of researcher and how personal bias and 
expectations could influence the study.  
 
3.6.1 The role of the researcher  
Throughout this study I was guided by Glăveanu’s sociocultural theory as it is 
based on how creativity is influenced by culture, and comes to life when there is 
interaction between the self and others (Glăveanu, 2010c, 2011b). I also kept in 
mind Henning et al.’s (2011) reminder of the subjectivity of an interpretivist 
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approach when the researcher brings in a subjective influence to the research 
process and the importance of reflexivity, as a process of conscious self-reflection 
to gain awareness of how subjectivity could impact the research. Willig (2008) and 
Gray (2009) identified two types of reflexivity, namely epistemological and 
personal reflexivity. Epistemological reflexivity refers to the way the researcher 
perceives the world and nature of knowledge and becomes aware that the nature 
and construction of knowledge differs from individual to individual. Willig (2008) 
further explains personal reflexivity as the process of reflecting on one’s own 
values, beliefs, social identities and aims in life.   
With this in mind, my role as researcher was thus to be conscious of not merging 
my own world view with the world views of the participants. This was done by 
observing what participants did and listening to what they said while constantly 
reflecting on how my own subjectivity could influence my interpretations.  
 
3.6.2 Engaging with my assumptions and biases 
As mentioned above, reflexivity is extremely important when conducting research 
in order to stay aware of biases and assumptions. During the research I made a 
conscious effort to identify and acknowledge my assumptions and biases and 
discuss them in supervision. I also engaged with these assumptions and biases by 
bracketing them. According to Simon (2011), bracketing is used to create distance 
between previously held assumptions and the research process. Researchers 
create a bracketing mind-map in order to assist them in engaging with 
assumptions and bias. Figure 3.11 (below) illustrates how I engaged with 
bracketing my assumptions and biases. 
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Figure 3.11: Engagement with my assumptions  
 
3.6.3 Levels of analysis 
After data was collected it was sorted into categories and themes, which through 
exploring them allowed findings to be documented and recommendations made 
on group career exploration using creative and expressive arts activities. 
Examples of the data sets are included in Addendum G-I. 
For the purpose of this research, thematic content analysis was used, regarded by 
Braun and Clarke (2006) as a flexible research tool in order to identify, analyse 
and report patterns in data. It is important to engage thoroughly with the data on 
more than one occasion. During the research I actively engaged with all data 
collected and triangulated it in order to increase the trustworthiness of my findings. 
Data was coded and analysed through thematic content analysis with the aim of 
identifying emerging themes that could be triangulated. The themes were 
categorised in order to answer the research question. 
The following segment provides an overview of the different procedures used 
throughout the gathering and analysis of data applicable to the research.  
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3.6.3.1 Coding  
After completion of the data collection I engaged with the artefacts, field notes 
containing informal interviews with participants and observations made during the 
career exploration day. I also transcribed the focus group and individual interview 
with the educator-participant in order to assist me in the triangulation process in 
order to identify themes. Figure 3.12 - 3.14 serves as examples of how I engaged 
with the data in order to identify codes. 
Observations and the transcriptions of the interviews were analysed by the 
identification of recurring concepts, for instance group engagement. According to 
Hennink et al. (2011), transcriptions play an important role in the coding process 
as they can provide rich detail that will enhance the trustworthiness of the study. It 
was interesting to see, and useful for triangulation purposes, that similar concepts 
were evident in my observations as well as in the interviews with the participants. 
Artefacts were analysed for coding purposes by paying specific attention to what 
medium and mode learner-participants chose to engage with.  
 
 
Figure 3.12: Example of how I engaged with data collected from my observations 
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Figure 3.13: Extract of the transcribed focus group session and engagement with the 
data 
 
 
Figure 3.14: Example of how I engaged with the artefacts 
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The data sets (individual open-ended interview, observations, focus group and 
artefacts) were coded by means of abbreviations. I also made use of colour-
coding (Figure 3.13) to assist me in organising and categorising my data. 
According to Dwyer and Moore (1991), colour-coding helps the researcher to 
categorise information into patterns that assist in the interpretation. Nieuwenhuis 
(2007c) describes coding as the process by which the researcher carefully reads 
through and engages with data while dividing it into meaningful analytical units. 
These units are further organised and combined in order to identify categories. As 
seen in Table 3.4, certain codes referred to specific data sets, participants, 
categories and line numbers. The first code, namely II/D/B3/145, thus referred to 
the individual interview with the educator-participant (II), the educator-participant 
speaking (D) about choice of creative medium (B3) in line 145 of the transcription.  
 
Table 3.4: Codes representative of the collected data and how codes were formulated 
Data set Data codes (Inclusive of data source, participant, code 
and line number) 
Individual interview:  
II 
 
II/D/B3/145 
Observations:      O 
 
O/N/CA2/45 
Focus group:      FG 
 
FG/FA1/CE3/114 
Artefacts:         ATF 
 
ATF/Material 
ATF/Mode 
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Table 3.5: Examples of codes and categories as identified through the individual interview 
(II) 
Data 
Source 
Raw Data Code Category Theme 
II  “There was an immediate 
relationship within the 
group, a group identity, 
and that identity flowed 
through to the smaller 
groups V” 
Group identity (G1) 
Class relationship (G2) 
 
Group 
dynamics and 
identity 
 
Group 
interaction 
II “It was interesting for them 
to work in a different way. I 
think if you asked them 
write an essay or fill in 
questions, they would 
have lost interest.  
Learning while having 
fun (F1) 
 
Focussing on task (CA2) 
 Engaging 
through having 
fun 
Continuity of 
activity 
Engaging 
activities 
 
 
Table 3.6: Examples of codes and categories as identified through observations (O) 
Data 
Source 
Raw Data Code Category Theme 
O  “One participant painted 
her hand, the whole group 
followed her example and 
a girl in the next group 
elaborated on the idea by 
putting glue on her hand to 
make glitter handprint”  
Creative expression 
(CE1) 
Creating together (CE6) 
 
Explore through 
creative 
expression 
Engaging 
activities 
O “The learners find it 
challenging to complete 
the front page – lacks 
clear theme identification.” 
Key concept 
identification (TI1) 
Difficulty with themes 
identification (TI2) 
Theme 
identification 
during identity 
exploration 
 
Identity 
development 
pertaining to 
career 
exploration 
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Table 3.7: Examples of codes and categories as identified through the Focus Group (FG) 
Data 
Source 
Raw Data Code Category Theme 
FG  “Sometimes when you 
have to do something 
creative you don’t know 
where to start, but I liked 
this because you could go 
crazy with creativity and do 
what you want, but there is 
a point to it, to learn about 
yourself.” 
Freedom to express 
(B1) Structure (B2) 
Choice of creative mode 
(B4) 
Boundaries 
versus Freedom 
 
 
Working 
freely within 
structure 
 
 
FG  “I think the creativity 
helped me to be more 
honest with myself, what I 
want to do and not just 
what my parents want me 
to do“ 
Learn about self (IE1) 
Self-awareness (IE2) 
 
Identity 
exploration 
Identity 
exploration 
pertaining to 
career 
exploration 
 
Table 3.8: Examples of codes and categories as identified through the Artefacts (ATF) 
Data 
Source 
Raw Data Code Category Theme 
ATF Engaged with a variety of 
material  
Choice of creative 
medium (B3) 
 
Boundaries vs. 
freedom 
 
Working 
freely within 
structure 
ATF Engaged with different 
modes of expression 
Choice of creative mode 
(B4) 
Boundaries vs. 
freedom 
 
Working 
freely within 
structure 
 
Braun and Clarke (2006) guided the process of data analysis using thematic 
content analysis, engaging thoroughly with my data with the aim of identifying 
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explanatory themes to address the research question. They further argue that 
thematic content analysis commences over six phases, that is familiarising oneself 
with the data; generating initial codes; searching for themes; reviewing themes; 
defining and naming themes; and producing the report of findings. For this 
research I engaged with the six phases that Braun and Clarke suggested.  
 
3.6.3.2 Categorisation  
After completing my initial coding of the different data sets I attempted to identify 
categories which were useful in this analytic context. In order to comprehensively 
explore possibilities, categories were compared to each other, thus helping to 
identify possible links to other categories from which themes emerged. Figure 3.15 
(below) illustrates how I engaged with the categories identified in the different 
datasets in order to organise themes. Five themes emerged, namely working 
freely within structure; engaging activities; sensory involvement; group interaction; 
and identity exploration pertaining to possible career paths.  
 
 
 
 
 
 
 
 
Figure 3.15: Example of how I engaged with the categories in order to identify themes  
Throughout the process of data analysis, triangulation of codes from different data 
sets was employed. Figure 3.16 (below) illustrates how the different data sets 
were organised into categories and themes with line reference in order to 
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triangulate data. This allowed me to identify differences as well as consistencies 
between the different sets of data and increasing the trustworthiness of findings. 
My focus of analysis was thus to illustrate how Grade 9 learners can engage in 
career exploration through group creative and expressive arts activities.  
 
 
Figure 3.16: Illustrative representation of themes and categories derived from data sets 
 
3.6.3.3 Themes  
My engagement with the data resulted in five themes which addressed the 
research question. According to my analysis, Grade 9 learners can engage with 
career exploration through group creative and expressive arts activities through: 
• “The freedom was fun!”   - Working freely within 
structure 
• “You have the most fun with friends - Group interaction  
• “It jazzed it up”    - Sensory involvement 
• “I felt like a child again”   - Engaging activities 
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• “We learnt so much about ourselves” - Identity exploration 
pertaining to possible career paths 
 
As discussed in prior paragraphs, data collected from different sets was analysed, 
coded and compared (Tables 3.5-3.8). Themes emerged through data analysis 
regarding Grade 9 career exploration through group creative and expressive arts 
activities. Data was kept anonymous and participants’ identities were excluded in 
order to maintain confidentiality which supports the adherence to ethical practice 
in research (Henning et al., 2004). All data was stored in digital as well as hard 
copy format to safeguard against loss (Nieuwenhuis, 2007c). The digital device 
and hard copies were kept in a locked cabinet in order to ensure that data was 
kept safe and rights of participants protected.  
 
3.7 TRUSTWORTHINESS 
According to Lincoln and Guba (1985), trustworthiness refers to the ability of the 
researcher to persuade the reader that the findings of the research process is of 
value, criteria-evoked and provides answers to the research question. A strategy 
for increasing the trustworthiness of a study is to triangulate common themes 
arising throughout the research process. According to Silverman (2006), 
triangulation refers to the combination of multiple methods of enquiry in order to 
produce a more accurate, comprehensive and objective representation of the 
object of the study. For the purpose of this study I drew upon and triangulated 
data collected from multiple methods and sources.  
For trustworthiness to be achieved I constantly stayed aware of and engaged my 
own personal bias that could have influenced the study. By having preconceived 
expectations I could easily have missed certain interactions while ‘looking out’ for 
the expected outcomes. Through the process of obtaining credibility, 
transferability, dependability and confirmability trustworthiness was further 
achieved.  
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3.7.1 Credibility 
According to Shenton (2004), credibility deals with the concept of how congruent 
the findings of the research study are with reality. This is further explained by 
Krefting (1991) as being obtained when findings present such accurate 
interpretation of human experience that people sharing it would recognise the 
descriptions.  
When considering credibility within this study the participants noted that they 
gained insight into their identity pertaining to possible career paths through their 
individual as well as group interaction with the creation of the newspapers. I 
further enhanced the credibility of the study by paying attention to persistent 
observations, triangulation of data and confirmation of findings with participants 
(Gray, 2009). The feedback session in which I discussed the findings with the 
participants took place during the June examinations and participants said that 
they agreed with themes identified. 
 
3.7.2 Transferability 
Morrow (2005) describes transferability as the extent to which research findings 
can be generalised and applied to different contexts. O’Leary (2005, p.75) 
reiterates this definition by stating that it refers to the “lessons learned” during the 
research that could be applicable to alternative settings or populations (see 
Chapter 4). Increasing transferability in the research was obtained by working from 
a postmodern interpretivistic perspective by which truth is seen as subjective 
(Henning et al., 2011). Rich data with thick descriptions of the participants and 
context were obtained in order to optimise the replication of the study in similar 
contexts.  
 
3.7.3 Dependability 
Dependability refers to the level to which methods of data collections are logically 
and systematically designed and developed (O’Leary, 2005). Gray (2009) and 
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Morrow (2005) suggest that researchers keep an audit trail that entails a detailed 
chronology of research activities and process. The photographs included in this 
research, observation notes and transcripts are examples of my audit trail that I 
kept. Shenton (2004) suggests that the researcher give a clear description of the 
research design and implementation, the operation detail with regards to data 
gathering as well as a reflective appraisal of the project. Chapter 3 paid specific 
attention to the methodology, approach and design in the data gathering and 
analysis process in order to unpack and identify themes to support the research 
question. Working from a constructivist-interpretivist paradigm while interacting 
with the data collected enabled me to explore the participants’ perspectives and 
identify themes that subsequently answered the research question.   
 
3.7.4  Confirmability 
According to Shenton (2004), confirmability refers to the extent to which the 
research findings are a result of the participants’ experience and not the 
perspective and preferences of the researcher. In order to increase the 
confirmability of the study I had to be constantly aware and reflect on my own bias. 
Continuous supervision assisted me in identifying and challenging my own bias. 
Two of my colleagues also assisted me in a peer review after completion of data 
analysis in which my findings and interpretations were challenged and discussed.  
 
3.8 PRESENTATION AND DISCUSSION OF FINDINGS 
As set out in Chapter 1, the conducted research aimed to explore how Grade 9 
learners can engage in career exploration through group creative and expressive 
arts activities. The enquiry focussed on a Grade 9 class in a government school 
with the Life Orientation educator as facilitator. The findings were presented in a 
manner that reflects the participants’ views and experiences, and data was used 
to highlight themes that emerged. The findings were substantiated through the use 
of the theoretical framework described in Chapter 2.  
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3.8.1 “The freedom was fun!” -  Working freely within structure  
The concept of freedom versus boundaries was interesting to explore with regards 
to this research as it captured the fine balance between creative expression and 
structure. For this research learner-participants were told that they were allowed to 
express in any form, using any material within the boundaries of the format of the 
identity newspaper. They were excited about this sense of freedom and actually 
described the day as one of missing school (FG/MC5/B2/148), which was 
interesting as it covered many Life Orientation curriculum outcomes. The 
educator-participant further expressed that apart from Life Orientation the day 
incorporated elements of other learning areas as well: “It was relevant with 
regards to things that they do in other subjects as well, for example languages and 
Arts and culture” (II/D/B2/151).  
As learner-participants had the freedom to choose any creative medium or mode 
of expression I found it interesting to see how they chose to express the same 
concept, for example, values, in so many unique ways. Figure 3.17 (below) 
provides examples of different approaches to the same instruction, which visually 
illustrates how learner-participants worked freely within a structure with specific 
outcomes.  
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Figure 3.17: Examples of how learner-participants expressed the concept of values in 
different creative ways 
 
During the focus group and the individual interview with the educator-participant 
the concept of working freely was also identified: “The fact that there was no 
system regarding how you had to do the work, you could do it as you like, make it 
unique” (FG/MC4/B1/165). “I think there was great value to it that the children 
could express themselves as they wanted to, they had so many things to use and 
could really do just what they wanted” (II/D/B3/11).  
This ‘freedom’, however, was underpinned by a strong and theoretically based 
structure (as explored in Chapter 2). Some learner-participants did say that there 
was structure to the day and that they enjoyed it within the freedom. “Sometimes 
when you have to do something creative you don’t know where to start, but I liked 
this because you could go crazy with creativity and do what you want, but there is 
a point to it, to learn about yourself” (FG/FC7/B2/B4/591). “I liked it that there was 
a specific time limit in which we had to complete each activity” (FG/FC10/B2/614). 
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The value of structure was also confirmed by the educator-participant: “The design 
of the day was very effective and gave structure<it was focussed activities” 
(II/D/B2/80).  
It is also in this freedom of choice with regards to medium and mode of expression 
that certain societal biases were transcended. During my observation I noted that 
a group of boys, who presented as quite masculine in appearance and behaviour, 
started engaging with the glitter glue and feathers (O/N/TB1/37). As the day 
progressed four boys who sat together collected up the glitter glue in the room and 
used it in their newspapers (see Figure 3.18, below). During the focus group I 
explored by asking what material they most enjoyed and one of the boys quite 
embarrassingly answered “I liked working with the glitter” (FG/MA7/TB1/197). 
When I asked him what about the glitter was so nice to work with a second bias, 
the bias of age appropriate activities, was identified by one of his friends. “It was 
fun because as a child your hands can be messy and full of stuff, but when your 
get older you have to be neater and not work with glitter, only with pencils” 
(FG/MC3/TB2/206). I found it interesting to see how easily the use of expressive 
arts activities transcended biases and societal norms.  
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Figure 3.18: Artefacts portraying how some of the male learner-participants engaged with 
creative material  
 
During the career exploration day the learner-participants were asked to divide 
themselves into smaller groups of four. During the focus group I asked if there was 
any value in allowing them to choose where they wanted to sit: “Do you think it 
would have made a difference if you were allocated seats?” (FG/N/B2/360) “It 
would not have been so much fun, because when you are with friends you have 
the most fun” (FG/MC1/B1/364). This was noted by the educator-participant as 
well as she stated in her interview that the learners felt it safe to express 
themselves as they were sitting with friends (II/D/EO1/127).  
During the individual interview the educator-participant confided that she had 
initially been worried about the freedom in which learner-participants were allowed 
to express themselves and how that would influence conduct and discipline of the 
day: “Usually in group work, especially in school situations, one has to have 
constant control and facilitate quite strongly, but in this case it wasn’t necessary at 
all” (II/D/B2/65).  
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This theme therefore showed that Grade 9 learners can engage in career 
exploration in an environment that allows the freedom to express oneself and to 
make choices within a predetermined structure. By creating an atmosphere in 
which participants had the freedom, with a predetermined structure and ability to 
choose with regards to expression and engagement, contributed to active and 
positive participation.  
 
3.8.2 “You have the most fun with friends” - Group interaction  
In accordance with my purposeful sampling criteria the group of learner-
participants identified for the study had all been in the same class since the 
beginning of 2013. As the exploration of group creative and expressive arts 
activities was one of the main focus points in the study I paid close attention to it. 
During the data collection I observed learner-participants engaged as a group at 
large as well as in their respective smaller groups (O/G2/EO1/12). For the purpose 
of discussing group interaction as a theme I make reference to whole group 
dynamics and identity as well as small group engagement. 
During the focus group I observed that the class had a strong sense of group 
identity and pride in being part of the specific class: “We are the best class” 
(FG/MC1/G2/630), “We are as close as family” (FG/MC2/G2/631), “According to 
Misses ******* we are the A-Team” (FG/FC1/G1/632) and “We are Grade Nine 
Awesome” (FG/MC5/GI/633). The importance of group identity was reaffirmed by 
the educator-participant during the individual interview: “There was an immediate 
relationship within the group, a group identity, and that identity flowed through to 
the smaller groups <” (II/D/GI/EO1/52). This strong sense of group identity 
influenced the atmosphere during the career exploration day as well as the focus 
group as the learner-participants were already comfortable with each other and in 
the ‘safe space’ of their class environment had the liberty to express without 
fearing what others might think (O/N/G1/G2/64).  
They reported that they had enjoyed and found value in engaging with each other 
in the smaller group context: “For those difficult questions that you don’t know how 
to answer you could ask, hey friend, help me, what am I” (FG/FC4/EO2/126)? 
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“Because your friends who sat with you saw things that you don’t necessarily 
realise, you could ask and help each other” (FG/FC1/EO1/131). The interaction 
between learner-participants and collaborative learning that took place was also 
noted in my observations (O/N/EO1/102) as well as during the individual interview 
with the educator-participant. “They reflected spontaneously with each other. At 
one stage there were children asking each other for more ideas and their friends 
answered with ‘you do this or this’” (II/D/EO2/137). The learner-participants also 
commented on the value they derived from sitting together and seeing what 
creative ideas their friends had: “Working in groups expanded our creativity, 
because you get ideas from your friends and creativity becomes more since you 
are combining your creativity” (FG/FC1/CE7/EO1/40). Figure 3.19 (below) shows 
some photographs of small group engagement of during the career exploration 
day. 
 
  
Figure 3.19: Small group engagement during career exploration day 
 
The theme of group interaction highlighted the need for a qualitative career 
exploration approach which could be utilised in larger numbers across cultures. I 
therefore found this theme to be important when considering the body of 
knowledge regarding how Grade 9 learners can engage in career exploration. 
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3.8.3 “It jazzed it up” -  Sensory involvement 
During the career exploration day sensory involvement played an important role. 
Sensory involvement pertaining to the study was divided into four categories, 
namely surroundings, eating, music and tactile involvement. 
During the individual interview the educator-participant said that she thought the 
success of the day was partly due to the location used. The career exploration day 
took place in the school’s clubhouse, situated on the sport field, away from other 
classes: “I think that because it was not a formal classroom situation with rows of 
desks that it contributed to the atmosphere of the day” (II/D/S1/45). When I 
observed the learner-participants entering the clubhouse I observed that they 
were visibly excited about the space as the room was filled with creative material 
and blank newspapers (O/N/S2/1).  
Music played during activities also contributed to the atmosphere created. During 
the first part of the day I played my choice of music, influenced by various cultures 
and genres. The learner-participants showed mixed feelings towards the type of 
music but all agreed that it contributed to the informal atmosphere in which they 
were working: “If there wasn’t music we would have felt that we needed to get this 
done, music made it nice and informal, it was fun, it jazzed up the day” 
(FG/MC3/M1/324), “Music helped you to make the switch from you may talk, you 
may sing, that was the bonus point of informal” (FG/FC1/M1/343). During the latter 
part of the day the learner-participants asked the educator-participant if they could 
play their type of music, to which she agreed. It was interesting to observe that as 
soon as they played their choice of music the class started singing together while 
creating (O/N/M2/106).  
During the meeting with the learner-participants and educator-participant prior to 
the career exploration day, participants could ask questions and clear up any 
uncertainty regarding the study. The learner-participants enquired if they were 
allowed to eat during the activities, to which I confirmed that it would be fine and it 
was interesting to see that they immediately started organising with friends what to 
bring. During the career exploration day learner-participants consumed food and 
beverages (Figure 3.20, below) when they wanted and expressed that they 
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enjoyed it: “It was fun that we could eat while working, you don’t get that often” 
(FG/FC5/E1/543), “Yes, we had jelly beans and chips at our table” 
(FG/MC1/E1/545). During the focus group I asked the learner-participants what 
they would have like to change or add, to which a girl responded: “I would have 
liked to have a small tuck shop in the room, just with a few things to drink and 
some chocolates” (FG/FC7/E1/538).  
    
Figure 3.20: Participants could consume drinks and food during the activities 
 
The learner-participants also expressed that they enjoyed the tactile involvement 
during the day: “I enjoyed getting my hands full of paint” (FG/FA/T1/196). This was 
noted in my observation when the learner-participants started using their body, as 
such their hands, as a tool for expression (O/N/T1/47). One girl made a paint 
handprint, only to be copied by her friends and elaborated on by a girl in the next 
group who made a glitter handprint (O/N/CE7/EO1/47) (see also Figure 3.21).  
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Figure 3.21: Examples of how learner-participants used body parts in creating 
 
Through exploring this theme it was evident that Grade 9 learners could engage in 
career exploration through the use of their senses, whether it be listening to music, 
eating, new spatial surroundings or tactile activities. 
 
3.8.4 “I felt like a child again” -  Engaging activities 
Throughout the career exploration day, when learner-participants were actively 
involved in creating their identity newspapers, I observed that they were enjoying 
themselves and having fun (O/N/F1/F2/61). The observation was confirmed during 
the focus group, in which they reported having enjoyed  the engaging activities: 
“Mam, if you need to do something again, please use our class, it was so much 
fun” (FG/MC2/F1/625). During the individual interview with the educator-participant 
she said that: “It was a fun day, spontaneous and the children really enjoyed it” 
(II/D/F1/F2/2). She added that she found the engaging activities enjoyable as well: 
“I enjoyed it so much, and it made me think, this is what I actually want to do” 
(II/D/F2/219). This comment made by the educator-participant added depth to my 
experience of the study as, after being motivated by her experience of the day, 
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she subsequently enrolled for further education. It highlighted for me that the 
active engagement of the study was not restricted by the different roles of the 
participants and that even the educator-participant, who played a facilitating role, 
had an opportunity to engage in career exploration through creative and 
expressive arts activities.   
Learner-participants added that they had enjoyed expressing themselves 
creatively: “I enjoyed it so much because we could colour, draw, use different 
colours and paste things, things we don’t get to do anymore” (FG/FA1/CE1/187). 
Data collected from the artefacts indicated that the learner-participants engaged 
with a large variety of materials in a variety of ways, for example, painting, 
drawing, writing, making collages, as seen in Figure 3.22 (below). 
 
Figure 3.22: Examples of creative material that learner-participants used 
During the interview with the educator-participant she reported that she had 
thought the creative expressive material added to the active and continuous 
engagement from the learner-participants: “It was interesting for them to work in a 
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different way. I think if you asked them write an essay or fill in questions, they 
would have lost interest” (II/D/CA2/92). “As soon as one has to write something 
you have a hard time getting things out, here I could see that through the spit and 
paste, drawing and so on, the learners really were able to express themselves” 
(II/D/CE2/18). “I think the day really helped, the creativity allows you to be more 
comfortable with yourself, to be more honest with yourself” (FG/MC6/CE2/513).  
The continuity of the activities and length of the day were also explored during the 
individual interviews as well as the focus group, as I observed that the learner-
participants were quite exhausted by the end of the day (O/N/CA1/129). During 
the individual interview the continuity of activities was explored and although the 
educator-participant stated that doing them during a whole school day was 
beneficial she also noted that the learner-participants were quite tired at the end of 
the day. “I think they were overstimulated and exhausted by all the creativity” 
(II/D/CA1/196). Learner-participants, however, stated that they enjoyed it being 
during a whole school day and found value in the continuity of the process 
opposed to separate Life Orientation periods: “Doing it for the whole day helped 
us, because our mind-set was continuously on it and it made it easier to complete” 
(FG/MC1/CA2/295). “I think it would be much more difficult in Life Orientation 
periods as some of the things, like the collages, took longer than the length of a 
Life Orientation period and you would have forgotten what you did previously” 
(FG/MC2/CA2/181). Through my observations and interviews I realised that 
engaging activities requires enough time to complete as well as integrate and will 
be noted in my recommendations and limitations of the study in Chapter 4.  
This theme highlighted that active participation in engaging activities is a useful 
approach in career exploration for Grade 9 learners as the participants expressed 
their enjoyment of the day. It is, however, noted that active engagement can be 
quite tiring and participants can become over-stimulated, thus impeding the depth 
of the interaction.  
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3.8.5 “We learnt so much about ourselves” - Identity exploration pertaining 
to possible career paths 
The identity newspaper provided a platform for the learner-participant to explore 
their identities and gain insight into how these could influence possible career 
paths. During the focus group a learner-participant stated that “The big point of the 
day was to explore what you really want to do, oppose to what just looked like fun” 
(FG/FC1/IE3/23).  
Some learner-participants also said that during the activities they had learned new 
things about themselves that could inform future career decisions: “I didn’t realise 
that I enjoy art so much, but as I paged through what I did, I realised that I like art 
so much that I would like to take it as a subject next year” (FG/FC2/IE3/33). “I 
think everybody now knows what they want to so, because I don’t think before that 
day everybody knew themselves that well” (FG/FC4/IE1/71). “As I was busy with 
the activity I realised things about myself that I didn’t know before” 
(FG/FC2/IE2/27). As seen in Figure 3.23 (below), one learner-participant decided 
to make an advertisement of his future restaurant as the front page of his 
newspaper. 
 
 
Figure 3.23: Learner-participant’s advertisement for his future restaurant on the front 
page of his newspaper 
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One learner-participant expressed the value of the expressive activities with 
regards to realising what he wanted to become opposed to outside pressure from 
his parents: “I think the creativity helped me to be more honest with myself, what I 
want to do and not just what my parents want me to do” (FG/MC6/IE1/IE2/505).  
After the completion of the basic activities the learner-participants were asked to 
try and identify themes that were visible throughout the different activities and 
create their narrative on the front page of the newspaper. Although some students 
achieved the outcome of this activity, others found it difficult: “I liked creating the 
front page, because it gave you a summary of what you learned during the day” 
(FG/MC6/TI1/605). “Like she wanted to become a physiotherapist and when she 
looked at her collage and other activities she realised that everything she did 
related to being a physiotherapist and that made that she wanted to do that job 
even more” (FG/FC7/TI1/475). Students found the front page difficult, for example, 
saying that “It was difficult to try, there were so many things to try and put 
together, it was difficult” (FG/FC6/TI2/218). “I think it was hard trying to get the 
themes to fit each other” (FG/MC4/TI2/235). This was substantiated by my 
observations in which I observed that the learner-participants were finding it 
difficult integrating the different activities. During my observation I asked whether it 
was due to the activity or the energy levels of the learner-participants, as they 
were all visibly exhausted (O/N/TI2/110).  
The educator-participant mentioned during her interview that she had also 
observed that the learner-participants had difficulty identifying themes: “I think the 
identification of themes were difficult, but difficult because it was a long day” 
(II/D/TI2/208). I agreed with her observation about the learner-participants being 
tired and overstimulated, as I had observed the same during the day 
(O/N/TI2/129). The educator-participant recommended that in future the front page 
could be done on another day: “Maybe if one completes the front page the next 
day so that the learners had the chance to integrate and reflect on what they 
learned about themselves” (II/D/TI2/196). Figure 3.24 (below) show a few 
examples of front pages on which learner-participants experienced difficulty in 
identifying and exploring themes in depth. 
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Figure 3.24: Front pages, showing how learner-participants found it difficult to summarise 
using identified themes 
This theme highlighted the importance of identity exploration in which Grade 9 
learners explored possible career paths. Learner-participants found value in 
learning and discovering more about themselves and how these self-realisations 
influenced subject choices for possible career paths.  
 
3.9 DISCUSSION OF THE FINDINGS  
During the career exploration day learner-participants explored their personalities, 
values, interests and talents and then tried to identify themes that emerged from 
the different activities. These qualities are important to consider when making 
career decisions, which includes subject choice at the end of Grade 9.  
The aim of this study was to explore how Grade 9 learners can engage in career 
exploration through group creative and expressive arts activities. Keeping the 
research question in mind, the five themes, elaborated on in the previous section, 
emerged that provided me with more insight into answering my research question.  
The participants said that they enjoyed actively engaging with each other in the 
creation of their identity newspapers. Savickas (2001) emphasised the 
significance of active involvement in career exploration in order to increase self-
knowledge regarding personal attributes that could influence career paths. Active 
learning, according to Prince (2004), is an instruction method by which learners 
are actively involved in meaning-making and results in better comprehension and 
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recall of what was learned. From a sociocultural perspective, active engagement 
in a creative process within a group context also contributes to meaning-making 
for individuals as social interaction with each other assisted learners in creating 
and attributing more meaning to their process (Glăveanu, 2010c).   
Theory regarding the developmental stage of the learner-participants also 
supported the importance of engaging activities, as adolescents tend to benefit 
more, in terms of attention, learning and memory, from learning activities that 
require active involvement. Language as operation function is also still in a 
developmental phase and adolescents might find activities such as essays and 
dialogue writing difficult. As Malchiodi (2005) argues, by engaging in expressive 
arts activities one is able to communicate more effectively and authentically as 
more senses can be engaged.  
Roaten and Roaten (2012) believe that activities should be enjoyable as the brain 
releases dopamine when adolescents are enjoying something that increases their 
ability to process information. Malchiodi stated (2005, p.10) that 
V the experience of doing, making, and creating can actually energize 
individuals, redirect attention and focus and alleviate emotional stress, 
allowing clients to fully concentrate on issues, goals and behaviours.  
This was confirmed by the participants as they were engaging and having fun 
while working. Malchiodi’s (2005) argument that creative and expressive arts 
activities empower learners to explore their personal traits, interests and abilities is 
in line with the theoretical framework that informs this research, as the 
sociocultural theory posits that creativity is the creator’s culture and history 
(Glăveanu. 2010c). Pavlovich and Krahnke (2008) state that incorporating creative 
arts in education programmes assists learners in learning more about who they 
are, their abilities and what they could achieve. It is within this creative paradigm, 
supported by sociocultural theory, that biases were challenged and participants 
were able to frame their world in a different way, freed from categories (Simons & 
Hicks, 2006). 
Group interaction also played a prominent role as it led to the establishment of 
friendships that evoked supportive and accurate information from the participants 
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(Maree & Pienaar, 2009). This confirms Hogan’s (2009) argument that group 
interaction can be powerful for participants as it creates an atmosphere of genuine 
understanding. This is especially significant for adolescent group work as it is a 
stage of change and development, and a sense of group affiliation encourages 
them to partake in activities (Aronson, 2004). The theoretical framework that 
underpins this research also supports this notion, as Glăveanu (2011c) stated that 
creativity is social in nature and happens between self and others. It is a process 
in which individuals can explore their inner worlds by engaging with people around 
them (Glăveanu, 2011b).  
It was within this relational space that learner-participants felt it safe to explore and 
share with each other and extend their creative boundaries (Glăveanu, 2010c). 
The value of group interaction as career exploration intervention addresses the 
need for an approach that could reach a larger number of learners (Pillay, 2011; 
Maree, 2010; Watson & Nqweni, 2006). This need was further addressed by 
developing an intervention that could be facilitated by educators, which is 
important when taking into consideration the lack of professionals in the field of 
career exploration compared to the number of learners in need of a career 
exploration intervention (Jimerson, Stewart, Skokut, Cardenas & Malone, 2008). 
As Pillay (2011) found, the majority of schools do not have access to 
psychologists or counsellors, thus creating an intervention that could be 
implemented by educators would assist learners in receiving some form of 
guidance pertaining to careers and possible career paths.  
Both the educator-participant and the learner-participants experienced career 
exploration as group intervention positively. Initial worries, from myself and the 
educator-participant, regarding keeping control of chaos during the day was 
unfounded. This could be attributed not only to the creative process that assisted 
learner-participants in staying on task, but also to the preparation and structure of 
the day. By providing the educator-participant with clear guidelines on the process 
she was able to successfully create an environment in which learner-participants 
could safely explore and engage (Glăveanu, 2010c). This is important as research 
has shown that educators may feel unequipped to facilitate and guide learners on 
career exploration (Ebersöhn, 2003).  
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Career exploration has also predominately been associated with Life Orientation 
as it is one of the core learning outcomes of the subject (DoE, 2003). It was 
interesting to note that career exploration could easily be incorporated with other 
learning areas, such as languages, Arts and culture and Economic management 
sciences. By combining learning areas, challenges regarding curriculum outcomes 
in a specific timeframe could be addressed while providing learners with multiple 
opportunities to engage with identity formation and possible career paths. Working 
from a sociocultural framework this would also assist learners in meaning-making 
in different classroom environments (Glăveanu, 2010c; 2011a).  
 
3.10 CONCLUSION 
From the findings presented in this chapter, evidence was provided to indicate 
how Grade 9 learners can engage in career exploration through creative and 
expressive arts activities. In critically reflecting on the research findings I conclude 
that career exploration through group creative and expressive arts activities can 
add to the body of knowledge of career exploration techniques available to 
educators.  
The participants were provided with a creative platform on which identity 
exploration pertaining to career paths could be freely explored. The identity 
exploration specifically focussed on personality, interests, values and talents and 
how these factors could influence subject choice for Grade 10 with career paths in 
mind. Participants engaged through activities that required sensory involvement, 
whilst group interaction was encouraged. This qualitative research method allowed 
me, as researcher and educational psychologist, to gain insight into the value of 
group creative and expressive arts activities when working with adolescents who 
have to engage in career exploration.  
The final chapter concludes the study, and will make recommendations, list 
limitations and draw concluding remarks on how group creative and expressive 
arts activities can facilitate career exploration. 
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4.1  INTRODUCTION 
This chapter is a summary of the research and makes recommendations based on 
the findings in Chapter 3. I will also discuss limitations of the research and offer 
ideas to counteract them in future research opportunities. This research 
contributes to the body of knowledge regarding career exploration currently 
available.  
 
4.2  SUMMARY OF RESEARCH 
The aim of this research was to explore how Grade 9 learners can engage with 
career exploration through group creative and expressive arts activities. With the 
use of Vlad Glăveanu’s view on sociocultural theory and how it relates to 
creativity, I identified the themes as depicted in Figure 4.1 (below). These served 
as foundation for my understanding of how Grade 9 learners can engage in career 
exploration through group creative and expressive arts activities. 
 
 
  
Figure 4.1: Diagrammed representation of the findings 
Grade 9 learners  
can engage in 
career exploration 
through group 
creative and 
expressive arts 
activities by...
Working 
freely within 
structure
Group 
interaction
Sensory 
involvement
Engaging 
activities
Identity 
exploration 
pertaining 
to possible 
career 
paths
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4.3  RECOMMENDATIONS BASED ON FINDINGS 
Working from the theoretical framework discussed in Chapter 2 and taking into 
consideration themes and findings discussed in Chapter 3, a number of 
recommendations are made. It should be noted that these are only suggestions 
and there are many factors and variables influencing career exploration. These 
suggestions should thus be regarded as broad strategies in order to enhance 
career exploration using creative and expressive arts activities.  
Taking into consideration the findings in Chapter 3, it is recommended that the 
timing of the creative group activity be optimised and that the intervention take 
place over three phases, as depicted graphically in Figure 4.2 (below).  
Phase one should include a basic introduction to the importance and value of 
subject choices as well as an explanation regarding key concepts such as 
personality, interest, values and talents. In doing so, learners would become more 
empowered with a clear understanding of what these concepts mean and how 
they could influence possible career paths. During this phase learners should also 
be provided with information regarding subjects to which they have not had 
exposure. As some of the subjects in Grade 10 are ‘new’ they are not available. 
For example, in the Grade 9 curriculum, learners of Computer Application 
Technology and Engineering Graphics and Design could benefit from a basic 
subject explanation and learning outcomes in order to help them make informed 
decisions.  
Creating the different elements of the newspaper, excluding the front page, should 
take place in phase two, then in phase three learners will have the opportunity to 
identify recurring themes and complete the front page with assistance from the 
educator. For the purpose of phases two and three it is recommended that basic 
ethical practices when engaging with each other’s artefacts be explained prior to 
engagement in the creative process. For example, learners should understand 
that artefacts created by peers are not to be interpreted or analysed by them 
because symbols, words or expressions may have meanings different from those 
held by the creator (Fritz, 2013). This is especially the case if one takes into 
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consideration the value that learners place on engaging with each other, as 
discussed in depth in the previous chapter. 
Learners can also be provided with resource material regarding further studies in 
the form of tertiary learning institution brochures. This will not only open their 
minds to a variety of career paths but also inform them about entry requirements, 
such as compulsory subjects.  
By allowing more time for the completion of this intervention, the learners would 
have the chance to integrate and reflect upon realisations about themselves that 
occurred during the activity. Dividing the intervention into three phases on 
separate occasions would also give learners the opportunity to be well rested 
before attempting to identify themes for the front page of the newspaper. 
 
Figure 4.2: Recommended demarcation of phases for intervention 
 
Dividing the intervention into three phases will be time consuming and thus it is 
recommended that other learning areas, for instance languages, Arts and culture 
or economic management sciences incorporate different assessment opportunities 
• Introduction on the importance of subject choice
•Subject specific introduction and information
•Concept clarification: personality, interest, values 
and talents
•2-3 Life Orientation periods
Phase 1
•Basic introduction on ethical practices when 
engaging creatively in group context 
•Creation of the identity newspapers - excluding front 
page
•Full day activity
•Provide learners with creative material and blank 
newspapers
Phase 2
• Identification of recurring themes
•Identifying possible career paths
• Identifying possible subject choices - provide 
learners with variety of learning institution brochures
•Complete front page narrative
•1-2 Life  Orientation  periods
Phase 3
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into the intervention. This could for example be in the form of written assignments 
or research projects on different careers.  
With regards to my assumption, that was refuted, that Grade 9 learners would 
easily be able to identify themes additional support from the educator will be 
needed, I recommend that the educator engage with all the smaller groups 
individually in order to obtain a deeper level of theme identification.  
 
4.4  LIMITATIONS OF THE RESEARCH 
Research clearly indicated that there is a need for career exploration programmes 
that could reach a larger number of learners (Sampson, 2009). Within the South 
African context it is also vitally important to create interventions that are culturally 
inclusive as traditional quantitative assessments do not cater for all cultures 
(McMahon & Patton, 2002). With this in mind I became interested in career 
exploration processes that could be facilitated by educators in a group context but 
still have individual value for learners as they engaged in the process of personal 
meaning-making. A limitation of the research was that it was only qualitative in 
nature, as the educator-participant was not qualified to use any quantitative career 
assessments. Using only qualitative data could negatively influence the 
trustworthiness of a study, so in order to enhance the trustworthiness of my 
research I engaged with four data sets on numerous occasions and triangulated 
data received.  
With regards to my assumption that Grade 9 learners should have a clear 
understanding of such concepts as personality and values, one could examine at 
what age career exploration concepts should be introduced to learners at school. 
According to Akhurst and Mkhize (2006), subject choice at the end of Grade 9 is 
not necessarily beneficial for the learners as they are often only in the beginning of 
their career exploration phase. The current reality, however, is that Grade 9 
learners have to choose subjects for Grade 10 and should thus be provided with 
opportunities in school to explore their identity with regards to possible career 
paths. 
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A further limitation is that the study did not include the involvement or input from all 
key players within the learner-participants systems. Involving parents/caregivers in 
the process, perhaps by writing an article for the identity newspaper on their child, 
could have assisted them in developing awareness on how other people see 
them.  
It must also be noted that a single case study mode was applied to the research 
and could influence the trustworthiness. In order to improve on this I provided thick 
descriptions of findings, the aim being that learning gained from this case study 
could be generalised to settings of a similar nature.  
As discussed in Chapter 3, certain external factors, such as time constraints in the 
school curriculum, prohibited me from having numerous smaller focus group 
sessions. The focus group was conducted with 24 learner-participants, as three 
learners were absent, and thus not everyone had an equal opportunity to speak. 
In order to best address this limitation I remained aware during the focus group of 
the necessity to include learner-participants and create opportunities for 
comments by all who wanted to share their experience.  
My own personal career exploration experiences and training limited me, but as 
the study progressed I learnt from the participants and had an opportunity to 
reconstruct previous assumptions. I believe that through that process I developed 
as a career psychology practitioner.  
 
4.5  STRENGTHS AND CONTRIBUTIONS OF THE STUDY 
Pillay (2011) argues that due to the lack of professionals such as counsellors and 
psychologists in schools mass intervention strategies should be implemented in 
order to address the needs of all learners. As mentioned in Chapter 1, a strategy 
to assist more learners was the implementation of Life Orientation, but educators 
expressed their feelings of inadequacy in presenting the learning area (Ebersöhn, 
2003). This study empowered the educator-participant to facilitate the process and 
allowed for career exploration in a group context, in which a larger number of 
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learner-participants had the opportunity to explore their identities while focussing 
on future aspirations.  
The study, furthermore, was of such a nature that it is culturally sensitive as 
creative and expressive arts activities transcend cultural barriers (McNiff, 2009). 
My assumption that the identity newspapers were culturally sensitive was proven 
valid as all the learners were able to engage in the process. This is especially 
important in a country such as South Africa, where classrooms are often of a 
multi-cultural nature, filled with individual characteristics, values and learning 
styles. 
Learner-participants were not bound by strict instructions on how to reach the 
outcome, but rather were given the outcome with the freedom to decide how they 
wanted to reach it. My initial assumption that allowing so much freedom could lead 
to chaos was refuted as the learners stayed on task for the duration of the data 
collection day.  
The use of creative and expressive arts activities was also beneficial when taking 
into consideration the neurological development of the adolescent. Adapting 
activities to include means of creative expression could assist adolescents in 
processing and expressing information (Roaten & Roaten, 2012), and this was 
experienced by participants during the data collection day. I was pleased to see 
this as  I am of the opinion that the use of creative and expressive arts activities in 
combination with a learning activity will lead to better holistic integration of 
information. This is important when considering the sociocultural theory that 
informs this research, as it works from the approach that creative acts are unique 
and are influenced by the creator’s culture, life experience and environment 
(Glăveanu, 2010c).  
Exploring personality types by comparing them to well-known cartoon characters, 
such as The Simpsons, helped the participants to better grasp the abstract 
construct of personality and identify with characteristics associated with specific 
personalities. Learner-participants were thus able to engage with their perceived 
personality type by associating it with a character they had seen on television. 
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Providing the participants with instruction manuals that included a vast range of 
example on interests, values and talents created a platform from which the 
learner-participant could explore and integrate his/her personal interests, values 
and talents. In so doing the learner-participants developed a clearer image of who 
they were and what they would like to do. According to Stead and Watson (2006), 
the level of integrated self-knowledge is equivalent to the degree of job 
satisfaction one experiences.  
A further strength of the study lay in my use of multiple data sources in the form of 
observations, a focus group, an open-ended interview and artefacts. These data 
sources were analysed and the data triangulated, thus allowing for the rich data to 
appear when presenting my findings. This process was monitored by my 
supervisor in order to enhance the trustworthiness of the study, and I was 
constantly aware of ethical considerations that I had to adhere to in order to 
ensure the safety, anonymity and confidentiality of the participants.  
Working from a postmodern approach, while applying a constructivist-interpretivist 
paradigm, I was guided in better understanding the adolescent career 
development process. The sociocultural theory enabled me to better understand 
the value of group creative and expressive arts activities during career exploration.  
 
4.6  RECOMMENDATIONS FOR FUTURE RESEARCH 
The first point of departure for future research on this topic would be to facilitate 
the process of career exploration through the use of creative and expressive arts 
activities in other educational settings, for example a larger group of participants.  
One could also explore, from a systemic perspective, the role that parents, 
guardians, educators and communities play in the career development of 
adolescents. This can be done by actively involving relevant role players in the 
career exploration process, for instance inviting different tertiary learning 
institutions to the school to guide learners, with the use of their newspapers, to 
gather relevant information. The value of this would be for the adolescent to gain 
more awareness, not only of internal identity but also of external reality in the 
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world of work. It would assist the educator in identifying possible assumptions held 
by individuals or groups that could influence the career exploration and decision-
making process.  
Future research may also focus on combining quantitative assessment tools with 
creative and expressive arts exploration. This would be beneficial in increasing the 
trustworthiness of the study as comparisons could be drawn from standardised 
assessment results and the participant’s interpretation of their creative product.  
On a practical level it is recommended that the use of more creative materials 
should be explored, specifically paying attention to materials that are more cost 
effective, for example foil, tissue-paper, newspaper and string. Within the current 
economic climate of South Africa, it is impractical to think that all schools or 
learners have access to creative material such as coloured pencils, paint and 
glitter. Using everyday household items will make the implementation of this study 
in other contexts more achievable.  
 
4.7  CONCLUSION 
By engaging with the question on how Grade 9 learners can engage in career 
exploration through group creative and expressive arts activities, five themes 
emerged from the data: Working freely within structure; engaging activities; 
sensory involvement; group interaction; and identity exploration pertaining to 
career paths. These findings facilitated the participants’ process of career 
exploration.  
Within the South African context there is a definite lack of professionals in 
supporting services at schools. Educators, counsellors and psychologists need to 
start thinking about alternative options and methods in order to address the needs 
of learners from a variety of contexts. The abovementioned professionals have to 
remain aware of the reality of a multicultural classroom and the challenges that it 
poses when attempting to create an inclusive learning environment.  
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If this research had to be reworked I would allow for more time to assist learners in 
fully comprehending concepts and integrating the different activities. I would also 
allow for more time for engagement by the educator to guide learners in the 
reflective process in order to write their own narrative. By doing so I believe that 
learners would be more equipped to come to realisations about themselves and 
how these realisations could influence possible career paths. 
It is my hope that this research can contribute to the professional practice of 
career explorations and address some of the needs in the field. I hope that this 
research will serve as a platform that will allow professionals to engage in career 
exploration on a creative and inclusive level.  
The use of group creative and expressive arts activities provides a foundation for 
career exploration. Participants related how they enjoyed the process and through 
having fun became more self-aware of who they were. This research has hopefully 
contributed to the development of additional instruments to be used in the broad 
context of career psychology. 
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Graad 9 – Beroepsverkenning 
Lewensoriëntering 
Leerder hulpbrongids 
 
 
 
 
Identiteitskoerant
 
 
  
 
  
 
  
 
  
 
 
 
 
 
 
 
Prestasie 
 
Avontuur Omgee vir ander 
Kuns 
 
Probleem oplossing Variasie  
Goeie verhoudings 
 
Demokrasie Reëls te volg 
Etiese optrede 
 
Liefde Deel voel van ‘n gemeenskap 
Uitstekende werk te lewer 
 
Verandering Besluitneming 
Kompetisie 
 
Kreatiwiteit Promosie 
Samewerking met ander 
 
Beroemd wees Familie te hê 
Groei 
 
Opgewondenheid Mense te help 
Finansiële sukses 
 
Sukses  Eerlikheid 
Onafhanklikheid 
 
Mense te beïnvloed Effektiwiteit 
Ekonomiese sekuritiet 
 
Integriteit Status 
Kennis 
 
Leierskap Lojaliteit 
Iets doen wat vir mense iets 
beteken 
Geld Natuur 
Stabiliteit 
 
Persoonlike ontwikkeling Vryheid 
Fisiese uitdaging 
 
Plesier Mag en gesag 
Privaatheid 
 
Erkenning van ander Geloof 
Reputasie 
 
Verantwoordelikheid Sekuriteit 
Self-respek 
 
Waarheid Rykdom 
Saam met ander werk  
 
Werk onder druk Alleen werk 
Voorbeelde van dinge wat vir mense belangrik is I 
  
Voorbeelde van dinge waarmee mens goed kan weesI 
 
 
Voorbeelde van dinge wat jou moontlik interesseerI 
Mense 
 
Plante Diere 
Jou hande 
 
Motivering Probleemoplossings 
Kreatiwiteit 
 
Organisering Leierskap 
Luister 
 
Praat in publiek Beplanning 
Geduld 
 
Empatie Skoolwerk 
Dissipline 
 
Mense iets nuuts leer Kos maak 
Kuns 
 
Wetenskap Wiskunde 
Spanwerk 
 
Mense te beinvloed Nuwe planne uit te dink 
Geld 
  
Sport Onder druk werk 
Kinders 
 
Musiek Tegnologie 
Dinge regmaak 
 
Dinge ontwerp Kommunikasie 
Skryf 
 
Geheime hou Konflikhantering 
Drama 
 
Tale Besluite neem 
Mense help 
 
Mense te leer Tale 
Biologie 
 
Wetenskap Wiskundige probleme 
Geskiedenis Natuur Kuns 
 
Musiek Tegnologie Ontwerp 
 
Nuwe idees uitdink Groepe mense lei 
 
Probleme oplos 
Strategieë uitdink 
 
Dinge reg/verkeerd te bewys Sien hoe dinge werk 
In beheer wees van ‘n projek Sport 
 
Spanwerk 
Dans Sosialiseer Debatteer 
  
 
 
 
 
 
 
 
 
Simpson-persoonlikhede: 
1. Watter karakter se persoonlikheid is soortgelyk aan joune? 
2. Stem jy saam met die karakterbeskrywing? 
 
Kos maak 
 
Getalle en syfers Drama opvoerings 
Kreatiewe skryfwerk 
 
Feite te analiseer Menseverhoudings  
Voorbeelde van vrae wat julle mekaar kan vrae… 
  
3. Watter ander persoonlikheids-eienskappe voel jy het jy nog? 
4. Stem ek (groepmaat) saam met die beskrywing van jou persoonlikheid? 
5. Wat sien ek (groepmaat) nog in jou persoonlikheid raak? 
6. Hoe kan jou persoonlikheid eendag jou beroep beïnvloed? 
 
Dinge wat vir my belangrik is: 
1. Watter dinge is vir jou belangrik? 
2. Nommer die top 3 dinge wat vir jou belangrik is en dui aan watter een is die 
heel belangrikste. 
3. Hoekom is hierdie goed so belangrik vir jou? 
4. Watter van hierdie belangrike goed dink jy sal eendag ‘n rol speel in jou 
werk? 
5. Sien jy dalk ‘n tema/soortgelyke/kategorie in die dinge wat vir jou belangrik 
is? 
 
Collages – Dit is ek & Dit is nie ek nie (Bespreek een collage op ‘n slag) 
1. Vertel my asseblief van jou collages 
2. Wat staan vir jou die meeste uit op jou collages? 
3. Wat staan vir my (groepmaat) die meeste uit op jou collages? 
4. Ek het by jou geleer datV 
5. Sien jy enige temas raak op jou collages? 
 
Dinge waarmee ek goed is: 
1. Met watter dinge is jy goed? 
2. Is dit dinge wat jy vir die res van jou lewe sou wou gebruik? 
3. Indien ja, hoe kan jy hierdie dinge nog verder verbeter? 
4. Sien jy dalk ‘n tema/soortgelyke/kategorie in die dinge wat vir jou belangrik 
is? 
 
Skoolvak resensie: 
1. Watter skoolvakke is jou gunstelling en hoekom? 
2. Watter skoolvakke is vir jou die slegste en hoekom? 
 
 
  
Addendum F 
Educator guide for career exploration day 
 
 
Beroepsverkenning 
Graad 9 
Onderwysergids 
 
Identiteitskoerant 
 
 
 
 
 
 
 
 
 
 
  
Inleiding – bespreek kortliks die volgende punte 
 
• Einde graad 9 word vakke gekies – hierdie vakkeuse kan jou beroep van 
eendag beinvloed 
• Wanneer mens ‘n beroep kies, kyk jy na persoonlikheid, belangstelling, 
waardes en talente 
• Vandag maak ons ‘n identiteitskoerant waar ons jou persoonlikheid, 
belangstelling, waardes en talente gaan ondersoek om sodoende julle te 
help om ‘n ingeligte besluit te neem oor watter vakke julle wil kies. 
• Julle mag enige iets gebruik om julle-self uit te druk. Julle mag ook eet, 
gesels en musiek luister terwyl julle werk. 
• Koerante gaan gewoonlik oor dinge wat al in die verlede gebeur het, julle 
koerante gaan die toekoms in gedagte hou. 
 
• Haal ‘n koerant uit, byvoorbeeld ‘n Beeld en kyk na dele van koerant 
(voorblad, naam, datum, artikels, prente, sportafdelingI.) 
 
• Julle koerante vandag gaan bietjie anders wees. Julle hoef nie alles te skryf 
nie, julle mag teken, verf, blokkiesraaisels maak, breinkaarte, skryf of 
prente plak – die keuse is julle s’n.  
 
• Onthou dat vandag nie gaan oor wie die kustigste en mooiste koerant maak 
nie, dit gaan oor die proses van verken en ontdek. So as Pieter ‘n 
stokmannetjie wil teken en Jana ‘n Mona Lisa wil verf is albei ewe reg en 
ewe goed en gaan ons nie vir Pieter spot of uitlag nie. 
 
• Na elke aktiwiteit gaan julle in julle groepe gesels oor wat julle gedoen, 
gesien en ontdek het. Om julle te help met hierdie gesprekke is daar 
voorbeelde van vrae in julle boekies. 
 
• Nommer asb julle koerante van bladsy 1-6 
 
 
  
Aktiwiteit 1 - Persoonlikheid  
   
Werk deur PowerPoint aanbieding se verduideliking van persoonlikheidsprofiele. 
Leerders identifiseer hulle persoonlikheidsprofiele deur die loop van die 
PowerPoint aanbieding. Die leerdergids gee ook ‘n verduideliking van die 
verskillende pole sowel as profiele, so leerders kan self teruggaan en seker maak 
van hulle profile. Indien daar leerders is wat sukkel kan jy leiding gee. 
 
 
 
 
 
 
 
 
 
 
Aktiwiteit 2 - Dinge wat vir my belangrik is – Waardes 
Bespreek hoekom dit belangrik is om te weet wat vir jou belangrik is en hoe 
waardes Koppel met jou beroep, byvoorbeeld as dit vir jou belangrik is om met 
mense te werk is ‘n wetenskaplike alleen in die noordpool nie noodwendig die 
beste beroep nie.  
 
 
 
 
 
Aktiwiteit 3 - Collages – Dit is ek / Dit is nie ek nie 
 
 
 
 
 
 
• Maak oop op bladsy 4 van jou koerant – Gebruik die boonste helfte van die 
bladsy om ‘n Ster Van Die Week (Celebrity) artikel te skryf, verf, teken, plakV.  
 
• Gebruik die inligting oor persoonlikheids profiele in julle boekies om julle te help.   
 
(Gee omtrent 15 minute vir maak van die Ster-van-die-week-artikel) 
 
• Identifiseer ten minste 5 dinge wat vir jou belangrik is en gebruik die onderste 
helfde van bl 4 om dit uit te beeld. Onthou jy kan dit enige manier uitbeeld – van 
skryf tot prente teken of plak 
 
• In julle boekies is ‘n lys voorbeelde van dinge wat vir mense belangrik is – julle 
kan van hierdie voorbeelde gebruik of julle eie uitdink. 
 
(Gee omtrent 15 minute) 
  
 
Aktiwiteit 3 – Collages: Dit is ek / Dit is nie ek nie 
 
 
 
 
 
 
 
 
Aktiwiteit 4 - Dinge waarmee ek goed is 
 
• Elkeen van ons het sekere talente of aanlegteVdinge waarmee ons goed 
is 
• Die dinge waarmee ‘n mens goed is speel dikwels ‘n rol in die keuse van 
beroep eendag 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• Blaai nou terug na bladsy 2 en 3. Op hierdie bladsye wil ek hê julle moet asb 
collages maak watuitbeeld wie julle is en wie julle nie is nie.  
 
• Julle kan die prente gebruik, woorde bysit, tekenVnet wat julle wil. 
 
(gee omtrent 40 minute) 
 
• Ruim gou al julle snippers en papiere op 
• Blaai na bladsy 5. Op die boonste helfte van hierdie bladsy moet jy die dinge 
waarmee jy goed is uitbeeld. Onthou jy kan enige manier gebruik om dit uit te 
beeld 
 
• In julle boekies is ‘n lys voorbeelde van dinge waarmee mens goed kan wees – 
julle kan van hierdie voorbeelde gebruik of julle eie uitdink. 
 
(Gee omtrent 15 minute) 
 
  
Aktiwiteit 5 - Dinge wat my interesseer 
 
Ons almal hou van verskillende dinge en stel in belang in verskillende dinge. 
Eendag moet jou werk jou interesseer aangesien jy dit vir baie jare gaan doen.  
 
 
 
 
 
 
 
 
 
 
Aktiwiteit 6 - Skoolvak resensie 
 
Mens het dikwels op skool vakke wat vir jou lekker is en vakke wat jy niks van hou 
nie. 
Om te weet watter vakke jou lekkerste en slegste is kan dikwels vir jou 
waardevolle inligting gee oor die veld waarin jy eendag wil werk asook watter 
vakke om te kies in Graad 10. 
 
 
 
 
 
 
 
 
 
 
Tema identifisering 
 
 
• Op die onderste helfte van bladsy 5 moet jy die dinge wat jou interesseer 
uitbeeld. Onthou jy kan enige manier gebruik om dit uit te beeld 
 
 
• In julle boekies is ‘n lys voorbeelde van dinge wat mens moontlik kan interesseer. 
Julle kan van hierdie voorbeelde gebruik of julle eie uitdink. 
 
(Gee omtrent 15 minute) 
 
• Blaai na bladsy 6 en gebruik die boonste helfte van die bladsy. 
 
• Identifiseer jou twee gunstelling vakke asook jou twee vakke waarvan jy die 
minste hou. 
 
• Skryf/beeld jou gunstelling en slegste vakke uit en sê ook hoekom jy daarvan 
hou/nie daarvan hou nie. (Dit moet persoonlike redes wees en nie ‘n rede soos 
bv. Dis ‘n kwaai juffrou nie). 
 
Gee omtrent 15 minute 
 
  
• Nou moet ons al die dele bymekaar sit 
• Gaan deur al die aktiwiteite wat jy gedoen het en kyk watter dinge staan vir 
jou uit. 
• Die idée is dat julle temas raaksien wat deurlopend uitkom. 
 
Bv. Indien jy in jou collage van ‘Dit is ek’ en belangstellings gesê het dat jy hou 
van mense en ook aangedui het dat jy goed is met mense help kan jy aflei dat 
‘n beroep waar jy werk met mense en hulle help dalk ‘n goeie keuse is. Jy het 
ook dalk in jou collage van ‘Dit is nie ek nie’ gewys dat jy nie hou van bloed nie 
en jou aakligste vak is Biologie. Hieruit kan jy aflei dat alhoewel jy dalk moet 
loer na ‘n beroep wat mense help ‘n dokter/verpleegster nie beste keuse sal 
wees nie, maar eerder dalk ‘n onderwyser of sielkundige. 
• As julle sukkel kan julle julle groepmaats vra om te help of vir my vra om te 
kom kyk.  
• Skryf die temas neer wat jy identifiseer 
 
Die maak van my voorblad  
 
• In die leerderboekie is riglyne wan dinge wat op jou voorblad moet wees 
• Kies ‘n titel vir jou koerant wat iets van jou sê of wat vir jou iets beteken 
• Kies ‘n sê-ding, motto, slagspreuk wat jou die heel beste beskryf en gebruik 
dit as die subtitel. Hierdie sê-ding moet jou as mens vasvang / ‘n tema 
wees van wat jy van jouself geleer het. 
• Nou moet jy jou voorbladstorie skryf/uitbeeld. Die volgende moet in jou 
voorblad wees: 
- Hoogtepunte van jou persoonlikheid 
- Die dinge wat vir jou die belangrikste is 
- Die dinge waarmee jy goed is 
- Die dinge wat jou interesseer 
- Moontlike beroepe waarin jy belangstel (gaan kyk watter vakke is 
daarvoor nodig) 
- Moontlike vakke wat jy in Graad 10 wil neem (gebasseer op moontlike 
beroepe) 
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Example of observations with field notes 
 
 
 
  
 
 
 
 
 
 
 
  
Addendum H 
Example of transcription of interview dataset:  Focus group 
 
Leêrnaam: Graad 9  fokusgroep 
Waar: Hoërskool ******* 
Deelnemers: Graad 9 leerders, 14-15jaar 
Navorser: Grethe van Zyl 
Datum: 03 Junie 2013 
Duur: 50 minute 
N=Navorser, MC= manlik blank, MA=Manlik afrikaan, FC= vroulik blank, 
FA=Vroulik afrikaan (verskillene spreker aangedui met kode sowel as nommer) 
 
N:  Ek het vinnig vir julle verduidelik hoe dit vandag gaan werk en hoe dit ‘n 
groepgesprek gaan wees sodat elkeen lekker kan sê wat hy ervaar het, wat 
vir hom gewerk het, wat nie vir hom gewerk het nie. So dit is heeltemal 
relaxed, julle kan sê net wat julle wil. Ek wil ons gesprek oopmaak met ek 
wil by julle hoor, die fokus van die dag was om beroepe te explore met die 
oog op vakkeuse. Hoe het die dag vir julle gehelp om dit te doen? 
FC1:  Ek dink dit het ons nogal ‘n baie beter point of view gegee van wat ons 
regtig wil doen ten opsigte ook van ons vriende. Nie net om saam met hulle 
ook vakke te he nie, maar van wat hulle ook interesseer, om jou so bietjie 
meer te vertel van hulle.  So ek dink die hele opsigteVopVdie big point 
was om meer te explore wat jy regtig wil doen en nie net wat jy dink is 
lekker nie.  
FC2:  En ook soos ek het myself beter leer ken soos wat ek die goed gedoen het 
het ek agterkom van wat ek hou wat ek einlik nooit geweet het nie en dit het 
ook gehelp dink met soos die vakkeuses en goed wat jy sou wou kies.  
N:  Kan jy dink aan ‘n voorbeeld? 
FC2:  Ja, ek het nie geweet ek hou so baie van kuns nie, maar toe deur die goed 
so gaan toe besef ek ek hou so baie van kuns en sal kuns as ‘n vak wil vat.  
N:  Okay, so soos jy deur die verskillende aktiwiteite gegaan het was dit vir jou 
‘n tema wat vir jou opgekom het.  
FC2:  Ja 
  
N:  Wat nog? 
FC3:  Jy het soos jou maats beter leer ken en uitgevind wat hulle sterkpunte en 
swakpunte is en waarvan hulle hou en nie hou nie.  
N:  Okay, dit het nou al op twee plekke uitgekom dat dit vir julle lekker was om 
te sien wat julle maats geinteressser het. Ek kan onthou die dag het julle by 
julle spesifieke tafel gesê dat julle sit almal met dieselfde 
persoonlikheidprofiel, maar dit is interessant om te sien dat julle 
verskillende goed wil doen 
FC3:  Ja. 
N:  Okay, dit was julle wat almal saam gesit het aan die tafel? 
MC2:  Behalwe ek, ek het ‘n ander persoonlikheid.  
FC3:  Ja, hy was iemand anders..hy was die uitsondering. 
MC1:  Ons is uniek, ons het geen slegte eienskappe nieVdis die beste. (Lag) 
N:  Sê vir my hoe was die dag vir julle? 
MC1:  Ons? Dit was baie lekker want soos, ek gaan dit weer se, jy leer baie van 
jou vriende en dis lekker om te sien hoe alles inmekaar pas.  
N:  Watter tipe goed van daardie dag het jou gehelp met vakkeuse met die 
gedagte na vakke toe vir die einde van die jaar? 
MC1:  Um, ek weet nie regtig nie, um. 
N:  Sit ek jou nou op die spot. 
(Almal lag) 
MC1:  Ja 
FC4:  Ek dink dat jy deur middel van jou persoonlikheid beter te leer ken dat jy sal 
agterkom wat sal werk vir jou om vakkeuses te vat aan die einde van die 
jaar. Want aan die begin van die jaar het almal gesê, jis hierdie lyk lekker, 
en dit lyk lekker en ek dink ek hou van dit so kom ons vat dit, maar nou dink 
ek jy weet presies van wat jy wil doen, want ek dink nie almal het hulleself 
so goed geken voor hierdie nie. Soos van **** wat van kuns hou en sy het 
dit nie regtig geweet nie. So ek dink almal het hulle persoonlik explore en 
daardeur kan ons nou behoorlik vakkeuses kies.  
N:  As jy praat van persoonlikheid praat jy net van die een aktiwiteit, die 
Simpsons aktiwiteit of praat jy van die hele identiteit? 
  
FC4:  Ek dink die Simpsons aktiwiteit was ‘n eye opener, maar ek dink ook hoe jy 
jou bladsye gemaak het, het jou meer vertel van is jy kunstig, is jy dit, is jy 
meer soos formeel? So ek die hele prentjie definitief.  
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